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I. What is the On Campus Transition? 
_____________________________________________________________ 
 

Why do we exist? 

The average high school graduate without a disability has many life-enriching 
opportunities during the critical years of 18–25 such as attending college, attending 
trade schools or joining the military, living at residence halls, moving into their 
apartments, and starting families.  However, the student with an intellectual disability 
typically stays in their same 
high school for as many as 
seven or eight years (graduate 
at the age of 22), receives the 
same curriculum during those 
years, lives at home or a group 
home after graduation, and 
lives below the poverty line. 
Job prospects are usually 
scarce, integration within the 
community is usually limited, 
and the opportunity to self-
actualize is sparse. Prejudice, 
discrimination, misconceptions, 
and other societal attitudinal barriers are the prime culprits for providing such dismal 
outcomes for persons with intellectual disabilities.   

 
Despite pervasive myths and misconceptions, people with intellectual disabilities are 

capable of self-determination and independence, able to enjoy the same recreational 
and leisure activities as their counterparts, are competent and productive, and are able 
to contribute to the community, particularly when services and supports are provided.  
The National Down Syndrome Congress defines it best in their national campaign, 
persons with intellectual disabilities “are more alike than different.” 

 
The On Campus Transition at the University of 

North Florida (OCT), now located at 57/2800 in 
UNF’s College of Education, was created to provide 
young adults with intellectual disabilities with vital 
missing services and supports that will assist them 
in successfully transitioning into adulthood and to 
live a productive life within the community. 
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Who are we? 

In 2007, The Arc Jacksonville (a local chapter of the national nonprofit agency, Arc 
National) and UNF partnered to create this innovative program, to provide young adults 
with intellectual disabilities the unique opportunity of having an authentic college 
experience while receiving transition services. Students participate in all aspects of 
college life by auditing UNF courses, joining campus organizations and clubs, and 
participating in recreational/leisure activities that are enjoyed by all UNF students.  
 
Our mission and goals 

      The OCT mission is to provide a transformational learning opportunity, within an 
inclusive educational community, for young adults with intellectual disabilities, university 
students, college educators and community leaders. 
  
The OCT goal is to create independent lifelong learners who are connected to their 
community. 
 
These are obtained through the following:  
 
Academic Enhancement   

 
While auditing a variety of UNF courses, students become 

fully immersed within the campus community. Through the 
guidance of their academic mentors (other UNF students within 
their courses,) the assistance of OCT staff, and the support of 
their UNF professors, students learn responsibility, time 
management, socialization, determination, perseverance, and self-
discipline.  Students further enhance their academics by utilizing 
same-age university peers for one-on-one and small group 
tutoring in reading, math, and budgeting. Students are also 
assisted in accessing university resources to pursue specialized 
interests such as: voice-lesson, musical instrument lessons, 
personal fitness training, etc. 

 
Career Development  

 
OCT has AmeriCorps “work readiness mentors” that provide career development 

and exploration, job readiness, job seeking, job coaching, and job retention training and 
support. Students participate in a variety of on-campus internships based upon 
individualized preferences, and are provided customized job development services. 
Students will be assisted in finding employment on campus and near campus to meet 
their individual career goals. 
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University Life  
 
To facilitate integration and inclusion OCT has developed a social mentoring 

program, pairing UNF students with OCT students.  Social mentors are peers, recruited 
and selected from a variety of different majors and diverse backgrounds. Mentors and 
OCT students develop genuine 
friendships and engage in a 
mutual transformational process. 
Mentors assist in the students’ 
integration within campus by 
hanging out on campus, going to 
different on-campus restaurants, 
athletic games, going to off-
campus community events, 
theatrical performances, etc. 
Students are also encouraged to 
join and participate in UNF 
student organizations and clubs 
(i.e., Student Government, 
Intercultural Center for PEACE, Women’s Center, Interfaith Center, American Sign 
Language Club, Anime Club, etc.) 

 
Fitness and Personal Growth  

 
Students are required to engage in a daily fitness regimen of their selection on 

campus (i.e., water aerobics, yoga, dance 
lessons, gym, basketball, tennis, 
racquetball, etc.) and are provided with 
nutritional guidance. Peer counseling (UNF 
students in training to become counselors) 
and personal growth/socialization training 
seminars (provided by UNF’s Counseling 
Center) are offered to students to facilitate 
personal growth. Students are also 
encouraged to participate in on-campus 
activities that focus upon general well-
being. The OCT believes that transition 

services should strive to enhance the overall well-being of students and provide 
opportunities to increase self-esteem, as well as maturity.   

 
Independent Living/Community Life  
 

The ultimate goal for students is to become independent, well-adjusted, 
integrated, and contributing members of society. Within the OCT, students learn safety 
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and emergency response skills, and receive training in public transportation time 
management financial management, and instruction in how to access a variety of 
community resources. The program provides community inclusion activities as part of 
instructional learning.   

 
Philosophy 

 
OCT is fully committed to the inclusion and integration of students with intellectual 

disabilities within the university and the community. OCT focuses upon transitioning 
students into adulthood by providing opportunities for students to experientially learn 
how to become independent, engaged, well-adjusted, and contributing members of 
society. The program provides comprehensive services to give students a well-rounded 
college experience and to meet students’ unique needs and desires. The program offers 
students the opportunity to self-direct and collaboratively create a Program of Study, a 
unique and customized plan for achievement, which focuses upon developing the 
following areas: academic enhancement, career development, university life, 
health/personal growth, and independent living/community life. Students are 
encouraged and empowered to act as self-advocates and to further enhance their self-
determination through the implementation of their Program of Study.  
 

 The OCT views and respects their students as adults. The OCT does not limit 
students by focusing on their “mental age.” We firmly believe that if you treat 
and adult like an adult, they will behave like an adult. The opposite also remains 
true: if you treat an adult like a child, then they will behave as such.  

 They are viewed as college students and afforded every opportunity to have full 
integration. 

 They desire to be treated like their counterparts and to be included in the same 
academic, vocational, independent living, and social opportunities that others 
without disabilities engage in. 

 They have the freedom and the ability to make their own choices. 
 We enhance their decision-making skills; however, students must deal with 

natural consequences of the choices they make. 

 We believe that they learn optimally through their same-aged peers 
(matriculated college students). 

 We provide every opportunity to ensure that students reach their full potentials. 
 We believe that each student is capable of becoming independent in the 

community with minimal supports!  

 OCT firmly believes true independence is not learned from a textbook, but is 
acquired and enhanced through actual experiences. 

 Intelligent Quotients (IQs) do not define a person and their worth 
 We believe that their potential is boundless. 
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OCT Residential Program 
 

The OCT Residential Program is as an 
extension to the college program at UNF. 
Students are provided the opportunity to live in 
off-campus student housing in 4 bedroom/ 4 
bathroom apartments, where a college student 
(or recent college graduate) acts as a live-in 
support/mentor, called a “Housing Mentor 
(HM)” Students are given the opportunity to 
engage in the same experiences of other 
college students who are learning how to live 
with their peers, independently from home. 
The goal of the program is for the students to grow and mature like their peers in an 
environment typical of most college students living away from home (i.e., living with 
roommates.) By receiving guidance and support through peer-relationships with there 
HAs and fellow students, it is believed that the skills necessary to live in the 
community, with minimal supports, will be acquired resulting in a successful transition 
into adulthood.   

In conjunction with the college program, we 
believe that living within the apartments with 
supports provides students with a more direct 
pathway to adulthood. For some of the students, 
living in an apartment may be a first time 
experience living away from family. Many 
students may be nervous, unsure, and excited 
and their parents/guardians understandably may 
share these same feelings. It is important to 
remember that parents of young adults with 

disabilities spend many years assuming responsibility for all the affairs of their child 
and protecting them from many of the pitfalls of life. As a result they often times 
have a difficult time “letting go” and the child is often more dependent than the 
typical college student. This program assists students and parents in transitioning to 
the “letting go” process and is dedicated to fostering skills and abilities that will lead 
to successful independent living. The OCT is fully committed to providing students 
with individualized support and guidance to ensure an optimal experience where they 
learn independent living, socialization, and other life skills. It is important for students 
to know that they are not alone in this adventure and that staff are committed to 
supporting them in their journey to independence.  
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II. What is an Intellectual Disability 
_____________________________________________________________ 
 
  
Intellectual Disabilities 

 
 All OCT students have an intellectual disability. Although “intellectual 
disability” is considered a broad term, for the purposes of the program, we define it as 
an individual who has significantly impaired cognitive functioning and deficits in two or 
more adaptive behaviors that appears before adulthood. In a traditional sense, it is an 
individual who has been diagnosed with mild, moderate, or severe mental retardation 
(IQ is generally below 70). These individuals almost always graduate high school with a 
special diploma and are not able to gain admittance in a postsecondary institution to 
obtain a degree. 
 
 Some individuals with intellectual disabilities may also have a 
developmental disability. Developmental disabilities are broad terms that refers to a 
variety of conditions that interfere with a person's ability to function in everyday 
activities that occur before adulthood. Chapter 393, Florida Statutes, defines 
developmental disabilities as Down syndrome, spina bifida, autism, cerebral palsy, 
Prader-Willi syndrome and mental retardation. 

 
 The terms, intellectual and developmental, may be confusing and be 
mistakenly thought to be interchangeable. For instance, a person with Down Syndrome 
has both an intellectual and developmental disability. However, a person with autism is 
considered to have a developmental disability, but may not have an intellectual 
disability. For instance a person with autism may have an IQ of 90 and be able to 
graduate high school with a standard diploma. The reason why this person would not 
qualify as having an intellectual disability is because their cognitive ability is high 
enough to afford them more access to different life opportunities than someone with an 
IQ of 70 or below. On the flip side, if a person diagnosed with autism has an IQ below 
70, then he/she would be considered to have a developmental and intellectual 
disability. 

 
Information on most common intellectual disabilities 

 
 Spina Bifida - When a person has spina bifida, the spine and the cord inside the 

spine do not grow the way most spines grow. Normally, the spinal cord carries 
messages from the brain to other parts of the body, but when a person has spina 
bifida, the spinal cord does not carry all of the messages to the rest of the body. 
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 Autism - A condition characterized by impairment in social interactions and 
communication abilities and unusual or restricted ranges of play and interest. 
Autism results in social isolation and varying degrees of unusual behaviors.  
 

 Cerebral Palsy (CP) - "Cerebral" means the brain. "Palsy" means moving of the 
muscles in a way that the person can't control. It refers to a group of motor 
disabilities that arise because of injury to the developing brain before or during 
birth or during the first year of life. These motor disabilities do not get worse over 
time. Cerebral palsy keeps the brain from telling the rest of the body some of the 
things it is supposed to do. Despite significant motor impairment, many people with 
CP have normal intelligence.  
 

 Mental Retardation - Significant limitations in functioning related to sub-average 
intelligence with onset prior to the age of 18 and expected to last indefinitely. 
People who have mental retardation learn more slowly than other people and might 
need assistance in areas like communication, self-care, self-direction, health and 
safety, leisure, work and functional academics. While the term is still clinically 
correct, "intellectual disability" is the preferred term.  
 

 Prader-Willi Syndrome - A genetic condition where there is a severe lack of 
muscle tone accompanied with the failure to thrive are present in early infancy. 
Later on, excessive drive to eat usually leads to significant weight problems. 
Obsessive-compulsive behaviors and difficulty with social interactions are often 
present. People with Prader-Willi syndrome are usually short with small hands and 
feet. They typically have mild mental retardation.  
 

 Down syndrome, or trisomy 21 - chromosomal disorder caused by the presence 
of all or part of an extra 21st chromosome. It is named after John Langdon Down, 
the British doctor who described the syndrome in 1866. The disorder was identified 
as a chromosome 21 Trisomy by Jérôme Lejeune in 1959. The condition is 
characterized by a combination of major and minor differences in structure. Often 
Down syndrome is associated with some impairment of cognitive ability and 
physical growth as well as facial appearance. Down syndrome in a baby can be 
identified with Amniocentesis during pregnancy or at birth. Individuals with Down 
syndrome tend to have a lower than average cognitive ability, often ranging from 
mild to moderate developmental disabilities. A small number have severe to 
profound mental disability. The incidence of Down syndrome is estimated at 1 per 
800 to 1,000 births, although these statistics are heavily influenced by the age of 
the mother. Other factors may also play a role. Early childhood intervention, 
screening for common problems, medical treatment where indicated, a conducive 
family environment, and vocational training can improve the overall development of 
children with Down syndrome. Although some of the physical genetic limitations of 
Down syndrome cannot be overcome, education and proper care will improve 
quality of life.[1] 

http://en.wikipedia.org/wiki/Down_syndrome#cite_note-0
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 Sensory-related disabilities - Sensory-related problems are often a key part of 
complex birth defect patterns. For instance: Children with congenital rubella are 
likely to be deaf, and to develop cataracts of the eyes. Children with Williams 
syndrome have trouble seeing spatial relationships between objects around them. 
Those with Fragile X Syndrome are often very sensitive to loud noises; they may 
overreact or have outbursts in reaction to such sounds. 
 

 Metabolic Disorders 
This group of functional birth defects affects a person's metabolism, which is the 
way the body builds up, breaks down, and otherwise processes the materials it 
needs to function. For example, how your body breaks down sugar to create energy 
is a metabolic process. Two commonly known metabolic disorders include:  

o Phenylketonuria (PKU) - a condition in which a problem with a specific 
enzyme, a protein that speeds up certain chemical reactions, causes 
mental retardation.   

o Hypothyroidism - a hormonal condition that, if left untreated in an infant, 
can cause mental retardation. 

 
 Degenerative Disorders - Some infants born with degenerative disorders appear 

normal at birth, but then lose abilities or functions due to the in condition. In these 
cases, the defect is usually not detected until an older age, when the child or 
person starts to show signs of loss of function. Some degenerative disorders are the 
result of metabolic disorders. Degenerative disorders can cause physical, mental, 
and sensory problems, depending on the specific defect. Rett syndrome is an 
example of a degenerative birth defect. This disorder, which usually affects girls, is 
most often caused by a specific genetic abnormality. 
 

(Adopted from the Agency for Persons with Disabilities, 200 and the National Institute 
of Health) 
 
Please note that there are some cases where intellectual disabilities occur 
without any known cause or definitive diagnoses. For instance birthing 
complications, such as anoxia, can cause an intellectual disability. 
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III. Disability Advocacy 

_____________________________________________________________ 
 
Dispelling the Myths of Intellectual Disabilities 
 

Everybody's fighting some kind of stereotype, and people with disabilities are no 
exception. The difference is that barriers 
people with disabilities face begin with 
people's attitudes — attitudes often rooted in 
misinformation and misunderstandings about 
what it's like to live with a disability. 
 

 Fear of the unknown 

 Inadequate experience  

 Incorrect or distorted information  

 Lack of knowledge 

 
These shape some of the attitudinal barriers that people with disabilities face as 

they try to gain access and acceptance in their communities. 
 
Myth 1: People with disabilities are brave and courageous. 
Fact: Adjusting to a disability requires adapting to a lifestyle, not bravery and courage. 
 
Myth 2: All persons who use wheelchairs are chronically ill or sickly. 
Fact: The association between wheelchair use and illness may have evolved through 
hospitals using wheelchairs to transport sick people. A person may use a wheelchair for 
a variety of reasons, none of which may have anything to do with lingering illness. 
 
Myth 3: Wheelchair use is confining; people who use wheelchairs are "wheelchair-
bound." 
Fact: A wheelchair, like a bicycle or an automobile, is a personal assistive device that 
enables someone to get around. 
 
Myth 4: All persons with hearing disabilities can read lips. 
Fact: Lip-reading skills vary among people who use them and are never entirely reliable. 
 
Myth 5: People who are blind acquire a "sixth sense." 
Fact: Although most people who are blind develop their remaining senses more fully, 
they do not have a "sixth sense." 
 
Myth 6: People with disabilities are more comfortable with "their own kind." 
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Fact: In the past, grouping people with disabilities in separate schools and institutions 
reinforced this misconception. Today, many people with disabilities take advantage of 
new opportunities to join mainstream society. 
 
Myth 7: Non-disabled people are obligated to "take care of" people with disabilities. 
Fact: Anyone may offer assistance, but most people with disabilities prefer to be 
responsible for themselves. 
 
Myth 8: Curious children should never ask people about their disabilities. 
Fact: Many children have a natural, uninhibited curiosity and may ask questions that 
some adults consider embarrassing. But scolding curious children may make them think 
having a disability is "wrong" or "bad." Most people with disabilities won't mind 
answering a child's question. 
 
Myth 9: The lives of people with disabilities are totally different than the lives of people 
without disabilities. 
Fact: People with disabilities go to school, get married, work, have families, do laundry, 
grocery shop, laugh, cry, pay taxes, get angry, have prejudices, vote, plan and dream 
like everyone else. 
 
Myth 10: It is all right for people without disabilities to park in accessible parking 
spaces, if only for a few minutes. 
Fact: Because accessible parking spaces are designed and situated to meet the needs 
of people who have disabilities, these spaces should only be used by people who need 
them. 
 
Myth 11: Most people with disabilities cannot have sexual relationships. 
Fact: Anyone can have a sexual relationship by adapting the sexual activity. People with 
disabilities can have children naturally or through adoption. People with disabilities, like 
other people, are sexual beings. 
 
Myth 12: People with disabilities always need help. 
Fact: Many people with disabilities are independent and capable of giving help. If you 
would like to help someone with a disability, ask if he or she needs it before you act. 
 
Myth 13: There is nothing one person can do to help eliminate the barriers confronting 
people with disabilities. 
Fact: Everyone can contribute to change. You can help remove barriers by: 
 
• Understanding the need for accessible parking and leaving it for those who need it 
• Encouraging participation of people with disabilities in community activities by using 
accessible meeting and event sites 
• Understanding children's curiosity about disabilities and people who have them 
• Advocating a barrier-free environment 
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• Speaking up when negative words or phrases are used about disability 
• Writing producers and editors a note of support when they portray someone with a 
disability as a "regular person" in the media 
• Accepting people with disabilities as individuals capable of the same needs and 
feelings as yourself 
 
Disability Etiquette 
 

Disability etiquette is displayed by your words and your behaviors. The power of 
words is a key thing to understand in life. Words are strong, and have the potential to 
empower or dehumanize someone. Certain words we use everyday have actually 
evolved in their original intended meaning. Examples of these words include “idiot”, 
“imbecile”, “moron” etc. The fact is that words shape our images of people. Certain 
phrases and terminologies can be very dehumanizing. 
 
Vocabulary and Terms 
 

Certain things we say without the intention of harm can still dehumanize our 
peers. Here’s some examples of words and terms that we should avoid in order to 
prevent dehumanization. 

 
Afflicted- Ex. “Jimmy is afflicted with Down Syndrome.” 
Confined- Ex. “Robert is confined to a wheelchair.” 
Victim- Ex. “He is a victim of Cerebral Palsy.” 
Normal- Ex. “She’s normal now. Her spinal surgery was a success.” 
Special- Ex. “The mentally disabled are just special people.” 
Crippled- Ex. “Tom is crippled; there’s no way he can go into the pool.” 
Deaf- Ex. “Are you deaf, or do I need to repeat myself?” 
Dumb/Mute- Ex. “Going there is a dumb idea.” “She’s mute, so she cannot speak to 
you.” 
Blind- Ex. “I’m not blind, that car was red.” 
Wheelchair Bound- Ex. “That poor woman is wheelchair bound.” 
Physically Challenged- Ex. “He’s physically challenged, so he can’t play basketball 
with us.” 
Retarded- Ex. “That idea is so retarded.” 
 

People with intellectual disabilities learn more slowly and often have a more 
difficult time using what they have learned and applying it from one setting or situation 
to another. They often rely on routine and on their families to manage work and daily 
living. Be aware that a change in the environment or in a routine may require some 
attention and a period of adjustment. 
Some considerations to keep in mind when it comes to conversing with a person who 
has an intellectual disability include: 
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 Speaking to that person in clear sentences, using simple wor.ds and concrete, 

rather than abstract, concepts. 

 Helping that person understand a complex idea by breaking it down into smaller 

parts. 

 Clear signage with pictograms can help people with intellectual Disabilities find 

their way around a building. 

 Don’t use baby talk or talk down to people who have intellectual disabilities. 

Gauge the pace, complexity, and vocabulary of your speech according to theirs. 

 Remember that the person is an adult and, unless you are informed otherwise, 

can make his/her own decisions. 

 It can be difficult for people with intellectual disabilities to make quick decisions. 

Be patient and allow the person to take the time needed. 

 
Attitude is also a key thing to remember when you mentor someone with an 

Intellectual Disability. Attitudes are comprised of a simple math equation: Knowledge 
+ Feelings + Behavior = Attitudes.  
 

Attitude can be defined as: A learned predisposition to respond in a consistently 
favorable or unfavorable manner with respect to a given object. 
Attitudes are the biggest barrier that we face in day to day life.  
 

Society’s attitudes are a major factor in stereotyping individuals. Way to often do 
we as a whole reflect our opinions on others based on the stereotypes that we are 
taught where we are growing up. Unfortunately it is very difficult to disassociate 
stereotypes from factual evidence about certain groups of individuals, especially when 
we are fed those same stereotypes everyday through the media. One of the challenges 
you may face is changing your attitude about people with intellectual disabilities. This of 
course can be accomplished through your day to day interaction with the various 
students who you will be mentoring. After all, we are all Temporarily Able-Bodied 
(TAB). Today, anybody at anytime can acquire a disability. 
 
People First Language 
 

People first language is a form of politically correct linguistic prescriptivism 
aiming to avoid perceived and subconscious dehumanization when discussing people 
with disabilities. The basic idea is to replace, e.g., "disabled people" with "people with 
disabilities", "deaf people" with "people who are deaf" or "individuals who are deaf", 
etc., thus emphasizing that they are people first, hence the concept's name. 
Recognizing the disability as secondary acknowledges the disability as a significant 
characteristic of one's life, but not the genuine identity of a person. Further, the 
concept favors the use of "having" rather than "being", e.g. "she has a learning 
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disability" instead of "she is learning-disabled", an example of E-Prime language 
avoiding the verb to be. 

The rationale behind people-first language is that it recognizes that someone is a 
person, a human being, or a citizen first, and that the disability is a part, but not all of 
them. Thus, it asks for one to respect the disability community as first and foremost a 
community of people. It is also supposed to confirm the right of the concerned group to 
define themselves and choose their own name. Since the late 1980s, people-first 
language has gained considerable acceptance amongst people with disabilities as well 
as professionals working with them or people otherwise interested in the topic. 
Adherence to the rules of people-first language has become a requirement in some 
academic journals. By extension, "people first" is a common part of the names of 
organizations representing people with disabilities in the United States and 
internationally. 
 
What is Advocacy? 
 
Advocacy is defined as: 
1noun, plural  
the act of pleading for, supporting, or recommending; active espousal: He was known 
for his advocacy of states' rights. 
 

To advocate for people with disabilities is a very important aspect of mentoring, 
as it will be up to you to speak up for your mentees, as well as role model for them how 
to self-advocate. Whether you are speaking at a conference, tabling, or even talking to 
your friends, keeping a positive attitude about the mentoring experience is key to 
advocating for the peers whom you are mentoring.  
 
 
Mentors Are Advocates 
 

Through modeling and educating others, we can help bring people together. 
Being a role model towards mentees, as well as other peers is a major step towards the 
common goal of equality amongst diverse communities. Being a mentor means that you 
will be an active advocate for individuals with intellectual disabilities. Setting a good 
example for your peers plays a key role in advocacy. After all, a positive attitude 
towards something instills positive ideals in others. 
 
 

                                                           
1
 Dictionary.com 
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IV. What Is Mentoring? 
_____________________________________________________________ 
 
 
Defining “Mentor” 
 

 Almost everyone has a person in their life that they may consider to be a 
mentor to them, and there are many different things a mentor can do. When you think 
of the word “mentor”, what other words do you think of?  

 
 

 
 
 
 
 
 
 
 
 

 
As you can see, “Mentor” can be defined in many different ways for many different 
purposes. But let’s first discuss those things that do not define a mentor: 

 A mentor is not a parent: The role of a parent entitles a different 

relationship than that of a mentor. There is no way you could know what 

it was like to wake up every day in your mentee’s home, how he grew up, 

and what he struggled with on a daily basis. You shouldn’t and cannot put 

it upon yourself to be in charge of your mentee’s life. 

 A mentor is not a job title: If you feel like you’re working, you’re going 

about mentoring the wrong way. Though you do have to pay attention to 

the way you present yourself and be sure to keep a professional 

demeanor, this is not a job. As stated before, a mentor is a confidant, and 

a friend. 

 A mentor is not just a tutor: You probably noticed that tutor is on 

both the correct and incorrect response lists above. There’s a reason for 

that! A common miss-conception is that mentors and tutors are the same 

thing. If our students were looking for tutors, we would be asking for 

tutors. There is much more to be offered in college and in life than 

academics, and the best way to impact your mentee’s life is simply to be 

there for them as a friend and as a peer, regardless of your specific 

Here are some common and generally correct responses: guide, 
advisor, counselor, tutor, teacher, confidant, instructor, coach, 
friend, role model, and peer.  
Here are some common incorrect responses: parent, job, tutor, 
provider, and savior. 
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assigned duties. Therefore, even though you will be doing some 

tutoring as a part of being an academic mentor for example (if that’s 

what you’ve been assigned), being an academic mentor isn’t the same 

thing as being a tutor. Even within the scope of academics, there is 

more for you to do with your mentee than just teach him/her subject 

material. 

 A mentor is not a provider: As a mentor, it is not your place to 

intercede in family or personal financial situations. Placing monetary 

dependency on your mentee is not a very good way to encourage an 

independent lifestyle, and will only limit the benefits of your relationship. 

 A mentor is not a savior: Goals of betterment are important for you 

and your mentee to have, but realistically, your relationship comes first. A 

positive relationship can have a far greater effect on your mentee’s 

outlook and productivity in life than most other things. In addition to that, 

setting goals without first establishing a real, individual connection isn’t 

very effective. As well as that, you must understand that, again, you 

cannot live these mentee’s lives for them, and you cannot think for them. 

You can open doors and instill new concepts and qualities, but the rest is 

solely up to the mentee. 

Hopefully, you have begun to notice a commonality in all the statements above. 
Friendship: a mentor can be 
most simply defined as a 
friend that can be looked up 
to; a resource for guidance. 
Do you see the full picture 
yet? A mentor is a friend, an 
advisor, and a guide.  A 
mentor reinforces the 
mentee’s strengths rather 
than focusing on his or her 
weaknesses. A mentor is one 
who can see a person for 
who they are and help them 
to see themselves for that as 
well. A mentor helps to 
expose hope, faith, and 
opportunity. Finally, a 

mentor is ultimately a true, honest friend who can in turn use their relationship to 
encourage positive change and growth.2 
                                                           
2
 Adapted from “Designing and Customizing Mentor Training” www.emt.org 
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Defining Mentor Objectives 
 
 So now that we’ve defined what a mentor is, it should be easier to define what it 
is that a mentor does as it applies to the On Campus Transition at the University of 
North Florida. We have several different types of mentoring opportunities here at the 
OCT, which you will learn more about in Chapter 5. For now, let’s look at the general 
concept of what you will be trying to do, regardless of the specifics of each opportunity.  
 

Obviously, mentoring is about the mentee. Like you and I, every mentee is 
different: each one will have different interests, abilities, and needs. But what do all of 
our mentees here have in common? They’re here to become independent and 
integrated within our adult society. To do so they must receive the opportunity to: 
develop adult relationships with their peers, be exposed to new information and the 
requirements of the average adult’s lifestyle, and develop the concept of 
professionalism and workmanship. 

 
As a mentor you must help fill the gap of peer-to-peer adult relationships that 

have previously been absent from your mentee’s life. You must understand that even 
though there are plenty of similarities, there are some major differences between life 
growing up with a disability and life growing up without. It’s important to know some 
differences between these lifestyles and make adjustments that correspond to your 
mentees needs without treating them differently than you would treat your friends and 
professional acquaintances. For the most part, your mentee has never before been 
exposed to the type of environment where they would be expected to uphold a 
“professional” demeanor; where they would be treated as an adult and be expected to 
act like an adult.  

 
As discussed in other parts of this handbook, a common error most people make 

is to view persons with intellectual disabilities as children. If they were children, they 
wouldn’t be in college! College is no place for a child. Not only do we need to help other 
people on campus and in the community see this, but more importantly we need to 
help our mentees see this. If they act like adults they will more likely be treated like 
adults, thus ending the cycle. 

 
A healthy start to becoming an adult is understanding what it entails. Your 

mentee may not understand some of the responsibilities of being an adult. As a college 
student, you too are learning and dealing with these new responsibilities. As you do so, 
you can be a perfect role model to your mentee. Show him/her what troubles that 
you’ve had and how you have overcome them. Show him what is expected of you and 
why. Tell him about some of your experiences and how they affected you, and what 
you took out of it; tell him/her what he can take out of it as well. Tell him/her what to 
expect of himself/herself even more-so than what will be expected from him/her out of 
others. Show him/her what it’s like to become an adult. 
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A huge part of becoming an adult and becoming independent very much relies 

on obtaining a job/career. This is a whole new aspect of life to your mentee. How to act 
in a workplace is something he simply might not know a thing about. Learning the 
difference between a professional environment and a non-professional environment is 
essential. You can teach your mentee this in many different ways: by direct 
confrontation, by setting yourself as an 
example, and also by complete submersion 
of the mentee in that type of situation.  

 
Your mentee has probably taken on 

some new responsibilities that he/she has 
never had before. Even worse, your 
mentee has also probably not really been 
held accountable for his actions in most 
situations that a person without a disability 
would be. Most of the “responsibilities” 
that he/she did have, if he/she wasn’t held 
accountable for them, wouldn’t really be responsibilities at all, would they? This is the 
biggest and most important reason that you absolutely must see your mentee as the 
adult that he or she is. Hold him/her in the same regard as any other adult, and expect 
just as much. Don’t cut your mentee slack. Be understanding, not inhibiting.  

 
To sum up your main objective as a mentor, it is to show your mentee what 

adult life is like. Show him/her what is expected of you and how it reflects what will be 
expected of him/her as well. Hold the same expectations for him/her that you would 
hold for any of your other friends and professional acquaintances.  Help your mentee to 
develop adult relationships with their peers, be exposed to new information and the 
requirements of the average adult’s lifestyle, and develop the concept of 
professionalism and workmanship.  
 
 
Benefits of Mentoring 

Benefits for the Mentee 
 
The benefits for the mentee should be fairly obvious after reading the previous 

section, “Defining Mentor Objectives”. The mentee will greatly benefit from a peer-
to-peer adult relationship with his mentor in that he will gain insight and understanding 
on the life, attitudes, and behaviors of other adults within his age range also going 
through the transition from high school to the work force. A more specific outline of 
benefits for the mentee is as follows: 

 Peer companionship and mentor-ship about college life and independent 
living skills. 
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 Inclusion and integration into a community that historically segregates 
persons with disabilities. 

 The increase of self-efficacy, esteem, and confidence. 
 A social network that promotes growth, independence socialization skills, and 

friendships. 

 The opportunity to have an optimal “on campus” experience. 
 The resources and encouragement necessary to transition into adulthood. 

 

Benefits for the Mentor:  
 

You will find that there is always a lot to be learned, especially while teaching. In 
trying to help your mentee succeed and better his/ herself, you will sometimes find that 
you are bettering yourself as well. Some benefits to UNF students who mentor with the 
OCT include: 

 The opportunity to advocate for students with disabilities within the campus 
through campus inclusion activities. 

 The removal of attitudinal barriers from fellow students about persons with 
disabilities. 

 The ability to assist students with 
disabilities to become integrated 
on campus, succeed in collegiate 
academic life, and to facilitate 
their independence out in the 
community. 

 The creation of a social network 
that promotes long-term 
friendship and connectedness to 
UNF. 

 Possible field experience in your 
course of study as it applies to certain students. 

 Opportunity to earn volunteer hours while making a noticeable difference in 
the lives of others. 

 If you are enrolled in UNF’s Leadership Certificate program, you can receive 
credit towards your “internal experiential learning experience” by mentoring, 
which will be shown on your co-curricular transcript. Please contact UNF’s 
Leadership Certificate program for more details. 

 Great resume builder, and Letter of Recommendation. 
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Benefits for UNF:  

 
The OCT benefits more than just the OCT students and mentors, but should 

have an overall positive impact on the campus as a whole. This positive impact will be 
made by benefits as follows: 

 Having OCT students on campus will broaden UNF’s community involvement. 
 The provision of transformational learning opportunities for UNF student 

mentors as well as other students who have the chance to interact with OCT 
students. 

 Increased opportunities for the UNF campus to create a community that 
values diversity. 
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Getting to know your Mentee 
 
Breaking the ice is absolutely essential to beginning your relationship with your Mentee. 
This is a very fragile process that can make or break the bond between you and your 
mentee. It is absolutely essential that this is a smooth transition as your mentee may 
be wary of you and your intentions. 
 

Don’t know where to start? Here’s a quick start-up guide to help you out: 
 

 Ask about classes. Find out when, where, what professor, and how your 

mentee feels about the classes he or she is in. Find out what other classes 

they’ve taken or might be interested in taking in the future. 

 Ask about schedules. Each mentee is given a fresh, updated schedule 

at the beginning of the week. This is a big part of their college experience, 

and can be difficult at times for them to keep up with. Ask how they’ve 

been doing, what they’ve missed. Ask them what they enjoyed about their 

week or what they’ve been struggling with lately. 

 Ask about ‘likes’. What does your mentee like? This is usually just 

simple things: sports, video games, history, music, food. Cover the basics! 

You’d be surprised how helpful this information can be, and it’s a good 

way for you two to connect and share similarities.  

 Ask about ‘campus likes’. Everybody has things they like to do when 

they aren’t busy, especially here on campus. Find out where your mentee 

likes to hang out, what they like to do, and why! Maybe you can go with 

them, or help them find new interesting spots or activities that they might 

enjoy. An excellent tip is to find friendly and neutral environments to 

break the ice with your Mentee. Ideas like visiting the game room, or 

having coffee at Starbucks are great ways to find neutral territory in a 

public place in order to learn more about your mentee. 

 Ask about other mentors. You’re not alone out there! Your mentee is 

likely to have several other mentors. You can simply ask him/her to tell 

you about his other mentors. Ask him/her what he likes about them and 

what they like to do together. Not only are you getting to know your 

mentee better but you’re getting direct examples of what you can do with 

your time! 
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V. Different Types of Mentor/Volunteering 
Opportunities 
_____________________________________________________________ 
 
 

Social Mentors 

Responsibilities & Goals  
 

As a social Mentor, you will be helping students to achieve success in their social 
lives by:  

 

 Helping them gain an understanding on how college life differs from high school. 
 Making sure they know how to check their email and blackboard regularly. 
 Informing them of what is available to them on campus socially. 
 Providing assistance with developing friendships with same-age peers. 
 Acting as a liaison between the student and OCT staff. 

 Assisting in challenges that may develop as the semester progresses. 
 
Activities  
 

To promote these social goals, you may consider doing the following activities:  
 
 Talk about goals 
 Go to students social events on 

campus 
 Help with homework, reading, or 

keeping a planner 
 Eat lunch (breakfast, brunch, 

dinner, or even a snack!) 

 Hang out together or with groups 
of friends 

 Work on a project 
 Read a magazine, wall street 

journal, newspaper, or anything 
else that might peak your mentee’s 
interest 

 Go swimming 
 Talk about the future 
 Go to an event at the Fine Arts Center 
 Volunteer together 
 Attend UNF workshops and seminars provided by ACE, Career Services, the 

Counseling Center, and other UNF departments 
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 Make plans for future meetings 
 Do a fitness or healthy living activity 
 Go to St. John’s Town Center (note: you may only drive your mentee off of 

campus if you have provided a copy of your license and vehicle proof of 
insurance to the OCT, as well as pre-approved parental consent. This of course, 
is your Mentee’s responsibility.) 

 Talk about life, fashion, sports, or the latest gossip 
 Talk about friends and social networking 
 Teach independent living skills through modeling 
 Listen to music 
 Join a club 

 Assist with goals (time management, money handling, and communication skills) 
 
 
Academic Mentors 
 
In-Class Academic Mentor Responsibilities & Goals 
 

As an In-class Academic Mentor, you 
will be helping students to achieve 
success in their academic lives by:  

 

 Modeling appropriate classroom 
behavior. 

o Your mentee may raise his 
hand and speak at 
inappropriate times, or on 
the contrary, be too nervous 
to ask questions when 
confused. As a mentor in 
this setting you should help him/her become aware of these issues and 
encourage him/her to be aware of his classroom behavior, what is 
acceptable, and what isn’t. 

 Assisting the student in being on time, paying attention, and participating during 
class. 

 Assisting with note taking in certain cases. 
 Assisting with the modified syllabus. 

o Each OCT student will receive a regular class syllabus as well as a 
modified syllabus. His requirements will differ from the other students to 
suit his needs. 

 Acting as a liaison between the student, faculty, and OCT staff. 
o We would like you to regularly stop by the office to update us on the 

student’s progress within the course and let us know how we can support 
you in your efforts. 
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o As mentioned before, be sure to keep an activity log so that we can log 
your service hours and track your mentee’s progress. 

 Providing outside tutoring (if possible). 
 
Out-of-Class Academic Mentor Responsibilities & Goals 
 

As an Out-of-Class Academic Mentor, you will be helping students to achieve 
success in their academic lives by:  

 

 Assisting with reading textbooks. 
 Assisting with note taking. 
 Assisting with the modified syllabus. 

o Each OCT student will receive a regular class syllabus as well as a 
modified syllabus. His requirements will differ from the other students to 
suit his needs. 

 Assisting with homework, coursework, and projects. 
 Engaging in positive reinforcement and encouragements. 
 Providing in as much hands-on learning as possible. 

 
 
 
Out-of-Class Academic Mentor Tips & Activities 
 

As an out-of-class Academic Mentor, you may find the opportunity to help your 
mentee with academic success using a more subtle and indirect means. If a person is 
struggling in any facet of life, sometimes it is due to 
outside contaminants. Examine your mentee, the 
way he/she acts and reacts. Examine his/her 
emotions, feelings, likes, and dislikes. Learn who 
he/she is and what makes him/her tick. If you do all 
these things, you may find a far more effective 
indirect means to helping your mentee achieve 
academic success. The solution to your mentees 
academic problems could stem from past 
disturbances, family, or social anxiety, among many 
other things. By finding and removing these roadblocks as an academic mentor, you’re 
helping to pave your mentee’s academic road to success.3 
 
Independent Living Mentors 
 
OCT Residential Program 

                                                           
3
 For more tips and ideas to help you in this process, please refer to the “Defining Mentor 

Objectives” section of Chapter 4. 
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As an Independent Living Mentor, you will take part in an all-inclusive mentoring 

opportunity within our OCT Residential Program. At the OCT Residential Program, OCT 
Students will obtain a true hands-on experience that will teach them what it takes to 
become a responsible, independent person. Students are provided the opportunity to 
live in off-campus student housing in 4 bedroom / 4 bathroom apartments, where one 
college student or recent college graduate acts as a live-in support called a “Housing 
Assistant (HA)”. The goal of the program is for students to grow and mature like their 
peers in an environment typical of most college students living away from home. By 
receiving guidance and support through peer-relationships with their HA’s, fellow 
students, and independent living mentors, it is believed that the skills necessary to live 
in the community, with minimal supports, will be acquired resulting in a successful 
transition into adulthood. 
 
 
Independent Living: Social Aspect 
 

Most of the objectives and responsibilities outlined in the “Social Mentoring” 
section of this chapter can also be applied to Independent Living Mentoring. But in this 
case, as a mentor, you will have the opportunity to encourage reasonable adult peer-to-
peer behavior between roommates, their neighbors, and their guests. You may 
encourage effective socialization skills within diverse environments and populations, 
socialization with other college students and apartment residents, social and roommate 
etiquette, teamwork, and group dynamics. As well as this, you may have the 
opportunity to bring these students to events and activities around the community, 
opening up the opportunity for OCT students to increase cultural competency. 
 
 
Independent Living: Academic Aspect  
 

Most of the objectives and responsibilities outlined in the “Out-of-class 
Academic Mentoring” section of this chapter can also be applied to Independent 
Living Mentoring. Just as it is with most college students, projects and homework can 
be done on campus, but can also be done at home. But in this case you may also help 
your mentee with time management on the home front. Though he will have a daily 
schedule at school, and some scheduled activities at home, you can help him/her learn 
how to allocate his free time, and help him/her to understand the importance of using 
time productively in the typical adult's life. By helping your mentee structure and 
organize his life, you’re paving a great foundation for academic success, and success in 
the workforce thereafter. 
 
 
Independent Living: Daily Living Aspect  
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If you go to college away from home, you may recall the feelings of anxiety, 
nervousness, and excitement about living for the first time on your own.  Being a first 
time experience living away from family, many students may be nervous, unsure, and 
excited and their parents/guardians understandably may share these same feelings. It 
is important to remember that parents of young adults with disabilities spend many 
years assuming responsibility for all the affairs of their child and protecting them from 
many of the pitfalls of life. As a result, they often have a difficult time “letting go” and 
the child is often more dependent than the typical college student. This means that 
some of the necessary building blocks to becoming independent could be missing or 
incomplete. The best way to repair this is at the home front. 

  
There are many simple tasks and necessities of up keeping the home and one’s own 

life that you can help your mentee learn. This includes things as simple as cleaning, 
keeping supplies stocked, keeping track of the cost of those supplies, sharing with 
roommates, eating the right things at the right time, buying the right groceries, keeping 
the fridge stocked and perishables from rotting, 
and maintaining a realistic and consistent sleep 
schedule. As well as this you may be able to help 
your mentee with Time Management, 
productivity, self improvement, and direct 
community integration. 

 
Many of these things are covered in the job 

description of the Housing Assistant, so he or she 
may have some set goals and other activities 
planned in the student schedules throughout the 
week. The HA’s primary job is to strive to provide 
for the overall safety and wellbeing of the 
students, which is something you won’t have to 
worry about as much as a mentor. As an 
Independent Living Mentor, you can get together 
with the HA and help him/her with student goals 
and activities, or you can provide additional support to the OCT Students with a adult-
peer relationship. You can help the HA build a sense of community and facilitate a 
successful and satisfying fully integrated college experience for the students. 

 
 

Independent Living Mentors can provide guidance and support along with or 
in addition to the Housing Assistant in the following activities of daily living: 

 Hygiene 
 Health Management (i.e., promotion of healthy eating habits and provide 

reminders of medications) 
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 Cleaning 
 Shopping 
 Meal preparation 

 Financial management (managing money and budgets) 
 Safety procedures and emergency responses 
 Transition Training 
 Goal-setting 
 Time Management 

 
Other Mentor/Volunteering Opportunities 
 

Aside from the standard types of mentoring opportunities, we also seek out 
special mentor positions in order to fill in all required areas of the OCT. Internship 
positions are also available for UNF students who wish to gain experience in specific 
fields.  

 
The following are the extra mentoring positions that we offer here at the 
OCT: 

 Fitness 

o Special Requirements 

- Energetic 

- Knowledge of basic exercise movements 

- Experience in the gym and other areas of fitness 

o Defined Responsibilities 

- Design Individual Fitness Plans 

- Track progress of goals & performance 

- Guide students on healthy life choices, including exercise, 

healthy eating, etc. 

o Goals 

- To improve the wellness of each OCT student & increase 

knowledge of such processes to achieve wellness. 

o Types of Activities 

- Working out at the gymnasium 

- Playing various sports 

- Fit meal planning 

- Introducing new fitness interests 

 One-on-one Companion 

o Special Requirements 

- Social persons who are able to assist students on a more 

personal basis. 
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o Defined Responsibilities 

- Providing counseling for OCT students 

- Shadowing OCT students  

o Goals 

- Ensuring that OCT students know their way around campus, 

are attending classes, and have a better social ability. 

o Types of Activities 

- Attending seminars on social interaction. 

 

 

The following are a list of internship positions that we offer at the OCT: 

 

 Job Coaching 

Job coaching is a provided service through our Work 

Readiness Mentors. Our Employment Specialist 

facilitates work establishment opportunities for our 

students here at the OCT. Students participate in a 

variety of on-campus internships based upon 

individualized preferences, and are provided 

customized job development services. Students in the 

OCT are assisted in finding employment to meet their 

individual career goals. At times, we will need 

additional assistance with job coaching for our 

students. If you become a Job Coach, it will be your responsibility to ensure that your 

students learn the essential skills in order to become adequate employees in the 

workforce. Our students go through an evolutionary process in assisted employment 

which involves: 

- Beginning as an unpaid intern 

- Completing training as an unpaid intern and becoming paid interns 

- Finding career placement 

Please note: This process is subject to change at the discretion of the Employment 

Specialist. 

Special Requirements:   
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Job Coaches are responsible for maintaining ongoing verbal and written 
communication with Employment Specialist, employers, and with each OCT students’ 
support team to facilitate job modifications and accommodations as necessary to ensure 
that an ecological focus to services is provided.  The Job Coach must adhere to the 
Customized Employment Approach to job development and adhere to the following 
work ethic: demonstrate sensitivity, respect, and an understanding of the special needs 
of individuals with disabilities: serving as a positive role model in dress, speech and 
behavior, maintaining consumer confidentiality; and, complying with policies and 
standards set-forth. 
 
Defined responsibilities: 
 
Primary Duties 
 

 Assist OCT student in person-centered job development and implementation. 
 Perform one-on-one assessment to elicit discovery of individual interest and work 

goals. 

 Solicit employment/internship/service learning opportunities on and off campus, 
at local businesses based on OCT student placement plans. 

 Provide OCT students with assistance and training with job seeking behaviors 
(i.e., conducts mock interviews, develop resume, assistance in completing job 
applications, etc.) 

 Facilitate the interview process with OCT students to identify training and 
support needs and provide on the job supports as needed to remove any barriers 
to successful employment. 

 Solicit feedback from employers regarding OCT students’ work performance and 
adjust plans as necessary.   

 Maintain job seeker records as required. 
 Communication with Onsite Supervisor 
 Attend Scheduled Meetings and Trainings 

 
Secondary Duties 
 

 Attend and participate in program meetings as requested by the Program 
Director. 

 Ensure that all OCT students are treated with dignity and respect in accordance 
with Human Rights policies. 

 Perform other duties as assigned. 
 
 

Goals:  
 

1. Meet with students to discuss career development and their job development 
process 
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2. Document all meetings with students, job development, and job shadowing 
activities within each student’s monthly contact notes and appropriate 
databases 

3. Identify and have documented contact with at least 5 different employers 
4. Conduct mock interviews to be documented in contact notes 
5. Contact notes must reflect timely “follow-up with employers 
6. Attend group meeting on Fridays.  Work Readiness Mentors must be prepared 

to discuss Work Readiness Mentors activities, job shadowing activities, and 
action plans for students. 

7. Complete all contact notes by the end of the week 
 
Types of activities: 
 

1. Resume development and maintenance. 

2. Mock Interviews 

a. Live 

b. Taped 

3. Job Development 

4. Job Shadowing 

5. Professional Development trainings 

6. Student Professional Development Training Sessions 

 

 Marketing 

o Special Requirements 

- Energetic and outgoing individuals. Marketing majors 

preferred, but not required. 

o Defined Responsibilities 

- Manages booths at specific UNF events for promotional 

purposes, etc. 

- Reaching out to student body via Clubs, Organizations and 

Departments on campus. 

o Goals 

- Awareness of the OCT program campus-wide. Logo 

recognition to expand opportunities for persons with 

disabilities by fostering an environment that promotes 

independence.  

o Types of Activities 

- Developing a marketing plan 

 Research 

o Special Requirements 
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- Computer literate and comfortable speaking to new, various 

people. 

o Defined Responsibilities 

- Compare and contrast programs similar to the OCT’s 

philosophy. 

- Submitting reports and findings to the Director. 

- Identifying areas for the OCT to improve. 

- Implementing initiatives. 

o Goals 

- Becoming knowledgeable of other programs that provide 

transition services to students with developmental and 

intellectual disabilities. 

o Types of Activities 

- Internet Research 

- Teleconferences 

- Meetings 

- Writing Reports 

- Writing Proposals 

 Clerical 

o Special Requirements 

- Administrative & Clerical Skills (copier, Microsoft Office, 

printing, filing, etc.) 

- Good Communication & Organizational Skills 

- Time Management Skills 

- Timely Completion of Tasks 

o Defined Responsibilities & Types of Activities 

- Copies, errands, faxes, filing, general office assistance, etc. 

o Goals 

- To facilitate an easy flow of operations 
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Experiential Learning Opportunities 

 

Fortune 500 companies and graduate 
schools underscore the importance of graduates 
who have credentials that certify their knowledge 
and practice of leadership. 
  

The UNF Leadership Certificate is 
comprised of a series of attainable steps 
consisting of course work, co-curricular learning 
experiences on campus and in the community, 
and a final capstone presentation. The student’s learning experiences are documented 
with leadership development outcomes on the co-curricular transcript (Experiential 
Learning Transcript) that provides graduates an official record of advanced achievement 
at UNF. 

 
The On Campus Transition is certified as an “Internal Experiential Leadership 

Activity/Project on Campus” for UNF’s Leadership Certificate Program. If you are 
interested in receiving credit towards the Experiential Leadership Certificate, contact Dr. 
John Frank at (904) 620-3039 or jfrank@unf.edu.  

 
If you would like to learn more, go to: 

http://www.unf.edu/ivcl/Leadership_Certificate_Program.aspx 
 

mailto:jfrank@unf.edu
http://www.unf.edu/ivcl/Leadership_Certificate_Program.aspx
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VI. Strategies in working with OCT students 
_____________________________________________________________ 
 

Behavioral Strategies 

A large part of students with development disabilities is behavioral issues. 
Behavior is the activity of living organisms that includes actions, feelings, and thinking. 
Researchers and science-practitioners have found that behavioral modification and 
analysis produces great results during 
the teaching and training process with 
students in special education. Such 
issues are innate within many 
disabilities; therefore, it is important to 
be mindful that many behaviors are not 
intentional or purposeful. Take note: It 
is NOT your responsibility to do 
behavior modification. You should 
always inform the Lead Volunteer 
Coordinator first. You should never feel 
like you are betraying your mentee’s 
trust by informing staff of behavioral 
issues. Staff members need to be 
informed of this so as to prevent potential problems in the future. In this section, we 
will show you how you can provide your mentee with support through the following 
strategies: 

Reinforcement 

Reinforcement is the most important principle of behavior and a key element of 
most behavior change programs.  It is the process by which behavior is strengthened, if 
a behavior is followed closely in time by a stimulus, this result in an increase in the 
future frequency of that behavior.  

Positive reinforcements—the addition of a stimulus following an event that serves as 
a reinforcer is termed positive reinforcement. For instance, if a person receives high 
praise for completing a chore, than it is posited that the person will continue to engage 
in that behavior to continue receiving that praise. For positive reinforcement to be 
effective, it is essential that the selected positive reinforcer is personally meaningful and 
satisfying to that person receiving reinforcement.  To increase the effectiveness of a 
reinforcer, positive reinforcement should be provided as quickly as possible after a 
desired behavior has occurred. For example, if a student does not like chocolate, than 
providing that student with chocolate as a reward would be ineffective. 
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 Examples of positive reinforcement: verbal praise (must be sincere), such as: 
“Nice work!”, “I am so proud of you,” and “You just keep impressing me to no 
end!” and physical positive reinforcement (high fives, pat on the back, etc.) 

 In the beginning of initiating behavioral change, positive reinforcement may need 
to be provided to students continuously, meaning providing reinforcement every 
time the desired behavior occurs. Once the student has engaged in the desired 
behavior for a period of time, the mentor will then provide reinforcement on an 
intermittent basis, which means that the reinforcer will not be provided every 
single time, but will vary. Depending on student progress, the mentor can vary 
reinforcers from every other time a behavior occurs to every four times a 
reinforcer occurs, and so on.    

 
 

 
Chaining—the skill to be learned is broken down into small units for easy learning. For 
example, a person learning to brush teeth independently may start with learning to 
unscrew the toothpaste cap. Once they have learned this, the next step may be 
squeezing the tube, etc. For problem behavior chains can also be analyzed and the 
chain can be disrupted to prevent the problem behavior. Here is a continuation of how 
task analysis is used with chaining (from the same aforementioned source): 

 
Once you have determined the sequence of the discrete links in the chain of a 

complex behavior, it's time to instruct the student in joining them together. As you 
might suspect from the lead-in of the previous sentence, the process of teaching the 
links in the chain is called “chaining.” The act of chaining can be accomplished in one of 
three ways. You might teach the behaviors from the beginning of the chain, requiring 
the student to display increasing amounts of simple behaviors at the front of the 
chain. As often as the student is able, s/he adds a new simple behavior onto the tail 
end of the behaviors already mastered.  As the learner links more and more of the 
chain, you have to complete fewer of the steps at the end of that chain of 
behaviors. Learning the behaviors from the front end is called "forward chaining".  

 
You might decide that YOU will perform all of the chain of simple 

behaviors...EXCEPT for the last one, which the student performs. Then you'll do all of 
the steps for him/her except for the last two behaviors. Then all except the final three, 
and so on. This is called backwards chaining. 

 
The third way that you might decide to teach the links in the behavior chain is 

through the process of "total chaining" in which the student performs all of the 
behaviors in the chain during every attempt (with your assistance and prompting given 
as needed).  
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Prompting—a cue or assistance to encourage the desired response from an individual. 

Prompts are often categorized into a prompt hierarchy from most intrusive to least 
intrusive. In an errorless learning approach, prompts are given in a most-to-least 
sequence and faded systematically to ensure the individual experiences a high level of 
success. There may be instances in which a least-to-most prompt method is preferred. 
Prompts are faded systematically and as quickly as possible to avoid prompt 
dependency. The goal of teaching using prompts would be to fade prompts towards 
independence, so that no prompts are needed for the individual to perform the desired 
behavior. Types of prompts: 

 Verbal prompts: Utilizing a vocalization to indicate the desired response.  
 Visual Prompts: a visual cue or picture.  
 Gestural prompts: Utilizing a physical gesture to indicate the desired response.  

 Positional prompt: The target item is placed closer to the individual.  
 Modeling: Modeling the desired response for the student. This type of prompt is 

best suited for individuals who learn through imitation and can attend to a 
model. This is great for our students. 

 Physical prompts: Physically manipulating the individual to produce the desired 
response. There are many degrees of physical prompts. The most intrusive 
being hand-over-hand, and the least intrusive being a slight tap to initiate 
movement.  

Thinning—the process of spreading out reinforcers and prompting procedures to 
increase independence. 

Fading—the overall goal is for an individual to eventually not need prompts. As an 
individual gains mastery of a skill at a particular prompt level, the prompt is faded to a 
less intrusive prompt. This ensures that the individual does not become overly 
dependent on a particular prompt when learning a new behavior or skill. Remember to 
be creative in assisting students to learn and better perfect certain skill sets. 4 
If you are running out of patience in lack of goal progression, please 
remember you may not do the following: 

 Yelling and screaming 

 Punishments 
 Belittling 
 Any statements or behaviors that may affect the self-esteem and dignity of 

students 

                                                           

4 http://en.wikipedia.org/wiki/Applied_behavior_analysis 
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A Simpler Way – You may find that there are certain “shortcuts” one can do to 
make certain tasks as simple. Simplicity is the key for our students. Please be creative 
in discovering shortcuts. 

Peer Teaching – It has always 
been a core philosophy of the OCT 
that experiences and peers are the 
best teachers for students. You, as 
a mentor, a current or former 
college student, have a wealth of 
wisdom and strategies that we 
could not possibly include in our 
handbook. Use the strategies you 
have learned through your own 
experiences to assist students 
during activities, events, and social 
situations. You will be surprised 
how impactful you are on a 
student’s learning. 

Ongoing Learning – Learning will always be on-going. You should utilize all 
campus/social activities and events as a learning opportunity for students. 

Personal Boundaries 

 As a mentor you may find yourself in a situation where your personal 
space is compromised.  If a student touches you or another student is 
sexually inappropriate, immediately tell them to “Stop.” Take the 
student in a private area and discuss the differences between 
“appropriate” and “inappropriate touch.” Use modeling and scenarios to 
reinforce “appropriate touch” and explain personal boundaries among 
friends. Talk about the different types of behaviors that “friends” 
engage in and what they do not do.  Inform the student that 
inappropriate touching is unacceptable and is against the rule of the 
program.  

 Immediately inform your Lead Volunteer Coordinator 

 Talk to the student that was inappropriately touched. Be gentle---some 
students may not understand what happened. Provide the student with 
strategies to protect themselves from being inappropriately touched, 
such as saying: “No,” “Stop,” and “I am going to tell.” Inform the 
student that he or she should move away from a student that is 
inappropriately touching them as quickly as possible and to inform you 
of the incident immediately.  
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 If this incident repeats itself, the Lead Volunteer Coordinator must be 
immediately notified to take appropriate actions 

This also is true with students breaking personal boundaries in conversations that are 
too personal.  
 
What to do if abuse/neglect is expected 

If you have found signs of physical and/or sexual abuse, as well as neglect, from a 
student that either manifested from their home, the day program, or from the 
residential program, it is your duty to contact the Florida Abuse Hotline: 1-800-96-
Abuse. You must then contact and inform your Lead Volunteer Coordinator.  

How to handle certain situations 

If a student is not following program rules or are engaging in other problematic 
behaviors, the first thing to do is remain calm when addressing the issue with the 
student. 

Program-related rule – If the student breaks a program rule, the first thing is to 
address the issue with the student while modeling adult-like behavior. The biggest tip 
we can give is to not sound “accusatory.” For example, if a student skips class, you 
could try the following: 

 Ask the student to tell you what time it is. 
 Ask the student what their class is suppose to occur. 

 Ask if the student understands that they had broken a program rule by missing 
class. 

 Explain to them that they should consult with weekly schedule to make sure they 
understand where they are suppose to be during certain times of the day. 

 Depending on the situation, the Program Coordinator should be contacted first. 

Other Behaviors - When addressing a problematic issue, you may follow these 
guidelines (they are not set in stone—be creative): 

 Address the issue in a non-accusatory or judgmental way. 
 Ask the student if they understand why the behavior is problematic or harmful. 

Depending on the answer, you would elaborate as to why it is problematic 

 Try to determine what the function of the behavior is—is the student seeking 
attention? Avoiding something? Does not have the language to express what 
they need or want? 

 Use modeling- this is the direct presentation of the correct way to engage in a 
behavior by the OCT staff member.  For example, if a student hits a person to 
get their attention, you may show the student the proper ways to get someone’s 
attention. Then, you would ask the student to rehearse the presentation and 
provide positive reinforcement. In a way, you are showing the student 
replacement behaviors, which means appropriate behaviors for getting what 
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the student wanted in the first place (achieving the function of the 
aforementioned behavior). 

 Use role playing—by creating different scenarios, the mentor and student can 
practice modeled behaviors. For instance, the mentor can play a role where 
he/she has engaged in the problematic behavior and the student will have to 
address the issue and show the mentor the proper way to engage in a behavior 
(i.e., switching roles). The idea is to make role playing fun and to reinforce 
effective, adaptive, and productive behaviors. This is a great tool for conflict 
resolution as well!  

 Remember, helping students overcome problematic behaviors is not a single 
event. You will continuously utilize these techniques and strategies overtime to 
assist students. Please remember to praise or positively reinforce students for 
when they correctly engage in behaviors that were previously problematic. 

 Depending on the situation, the Program Coordinator should be contacted.  

So, positive reinforcement doesn’t work, what should I do? 

Again, this is not a set guideline, but hopefully we are providing you with some 
helpful techniques: 

 Ignore negative behavior (extinction) and praise other positive behaviors of the 
student. By doing this, the student will realize that they are not obtaining the 
attention they were seeking (if that is the function of the behavior). Since our 
students are most receptive to social learning, you may want to praise other 
students that are observable to the student for engaging in appropriate targeted 
behaviors.  

 Continue to use modeling and role playing techniques. Again, certain behaviors 
will not disappear overnight. It may take a semester, a year, or two years to 
extinguish certain behaviors. Don’t give up on positive reinforcement. 

From our experience at the OCT, we have found that the allowance and 
implementation of natural and logical consequences are effective in changing 
maladaptive student behaviors. 

 Natural consequences are events that follow a behavior that is uncontrollable by 
others. For instance, if a student does not pay attention to the time to make it 
to their class, the natural consequence would be for that person to either miss 
that class for the day or potential expulsion from that class.  
 

 Mentor’s should permit natural consequences to occur according to student 
choices, unless it is foreseeable that the result of the choice will cause harm to 
the student or to others. In those cases, the Lead Volunteer Coordinator will 
need to be immediately notified.  

 Logical consequences are events that are planned from OCT staff, parents, and 
contracted persons (i.e., Behavioral Analyst). For some behaviors, students may 
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be asked to agree to participate in a behavioral plan or certain provisions can be 
created through the authorization of the Director.  

 

Please remember the following: 

 

 Do not discuss a student’s behavioral issues in front of other students or other 
parents. Our students have a right to their privacy and it should not be violated. 

 Speak of students in positive terms. For example, it is inappropriate for a mentor 
to call a student “disobedient” or a “liar.” Instead, use the following phrases, 
“the student has difficulty following the rules” or “the student has a tendency to 
fabricate or be untruthful.” 
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VII. Your Commitment In Being A Mentor 
_____________________________________________________________ 
 
 Required Skills 
 

The following are required volunteer skills of all OCT mentors. To be a Mentor, you 
must:  

1. Possess effective communication skills. 
a. Ask for clarification if you don’t understand your mentee completely. 
b. Recognize that some of your words, sentences, or conversation may be 

misinterpreted. Clarify what you mean! 
c. Avoid becoming angry, using sarcasm or losing your patience. 
d. Remember to not take things personally, however, be sure to discuss any 

arising issue with the mentee. 
e. Tune in to the non-verbal body language, especially during 

misunderstandings. 
2. Utilize “first-person language” when discussing disability issues and matters. 
3. Conduct effective peer counseling when necessary. 
4. Focus on the ability, not the disability. 
5. Be on time and considerate when scheduling activities.  

a. Remember that your mentee looks up to you as an adult, and will mimic 
the way you act when they enter the workplace. If you’re always late, 
they will assume it is okay for them to be late too. 

b. Avoid canceling at the last minute; change is difficult for some persons 
with disabilities. 

Expectations & Responsibilities 
 

As a peer mentor, you have expectations, roles, and responsibilities. As a 
mentor, you must:  

1. Be a student at the University of North Florida, currently enrolled in at least 
one (1) course. 

2. Fulfill a minimum requirement of one (1) hour per week of active 
mentoring/volunteering. 

a. A Mentor Session Log will be required and will need to be turned into 
the Office of Volunteer Services upon completion. You must always be 
filling out a Mentor Session Log to receive credit for your volunteer 
hours. 

3. Maintain all schedules and remain in consistent contact with your mentee. 
4. If you must cancel a meeting, you must notify your mentee (if possible) & a 

volunteer coordinator (contact info can be found in back of handbook) within 
a reasonable time. 
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a. Cancellation Policy – Persons with disabilities may have difficulty 
adjusting to unexpected change. For this reason, it is important to 
try to avoid cancelling appointments with your OCT student. 
However, we understand that life happens, and you may not be able 
to make it to every session; we just ask you to please extend the 
courtesy of contacting us as soon as you find out! 

i. 1 or more No-Call No-show may result in you being dropped 
from a student’s schedule (and put with a different student), 
depending on the sensitivity of the student’s needs. 

ii. 3 No-Call No-Shows will result in an automatic removal from the 
OCT program as a volunteer. You will still receive credit for the 
volunteer hours you have served up to that point, but will no 
longer be eligible to volunteer with us. 

iii. After 3 Cancellations, we will contact you to set an appointment 
to re-evaluate your schedule and availability. 

1. Multiple Cancellations may result in your removal from 
mentor sessions for the current semester. However, you 
will not be in any way penalized and are more than 
welcome to come back during a semester when you are 
more available! 

5. Possess the enthusiasm and willingness to build and maintain a 
relationship/friendship with a person with a disability, for at least one 
semester. 

a. In doing so you will need to accept the challenges necessary to 
maintain a relationship/friendship and be willing to provide support 
through a positive and enabling process. 

b. This relationship should be equal and respectful. 
6. Strive to facilitate your mentee’s integration, inclusion, and independence 

within the community. 
a. Know and trust yourself to provide your mentee with development of 

appropriate social skills and boundaries. 
b. Use good judgment when inviting your mentee to participate in 

community inclusion events. 
7. Be an advocate for your mentee. 
8. Assist your mentee with transition into adulthood. 
9. Assist the OCT with accomplishing these objectives. 
10. Attend or participate in required mentor trainings. 

Documentation 

 

 Application – Before receiving scheduled mentoring sessions, you will 

be required to fill out an application and go through the 

interview/orientation process. This process is as follows: 
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1. Your application is to be turned into the OCT Volunteer 

Coordinators.  

2. Once your application is turned in and reviewed, you will be 

asked to sign up for orientation.  

3. While you’re in orientation, your application will be forwarded to 

OCT scheduling coordinator, who will assign your mentoring 

sessions by matching your available hours and skills/experience 

with an OCT Student that we think you will benefit the most.  

4. At the end of your orientation, you will be asked to confirm your 

mentoring schedule, and will start immediately, unless 

otherwise noted. 

During this process, you may be subject to a background check.  

 Blackboard- The blackboard is an important research tool in order for 

the OCT in order to keep track of mentoring progress and fine-tune 

mentoring in the initiative. When you become a mentor, your N-

Number will be added to the blackboard’s mentor list. Once you have 

been placed in the roster, fill out an introduction on the forum. Once a 

month, a post on the forum is necessary. This is required to ensure 

that you are checking the Blackboard regularly. 

 

 Visitor/Tutor/Mentor Log – This log can always be found by the 

front door of the OCT office. Signing this log each time you complete 

your mentor hours ensures that your hours make it into our records as 

soon as possible. 

 

 OCT Mentor Activity Log – You can get this log from any of the 

OCT Volunteer Coordinators. This allows you to keep your own 

personal record of hours, and ensures a more accurate, detailed 

summary of your volunteering experience here.  

 

As well as signing in at the front of the office each session, you should 

ALWAYS fill out your own OCT Mentor Activity Log and keep it up to 

date. Every time your sheet is completed, hand it in to the OCT 

Volunteer Coordinators and start a fresh one. It is also suggested that 

you keep a copy in your own files, just like any other documentation 

you might deal with throughout your college career.  
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Note that if you do not keep documentation of your mentoring 

sessions, we cannot ensure that you will receive credit for your 

volunteer hours! 

 

 Letter of Completion – You may request a Letter of Completion any 

time during your mentor experience with OCT. This Letter of 

Completion will contain all volunteer hours completed to date, signed 

by the OCT Office Coordinator or Lead Volunteer Coordinator. To get a 

Letter of Completion, please contact an OCT Volunteer Coordinator. 

Trainings 

 
We will provide numerous trainings developed to help you as you mentor the 

students.  These trainings will be posted online via blackboard and will be discussed at 
the OCT office.  By keeping up to date on trainings, you will have the tools to be the 
best mentor you can be.  Some example trainings are as follows: 
 

 How to handle behavioral issues? 

 Positive Reinforcement vs. Negative Reinforcement 

 Personal Space do’s and don’ts  

Blackboard 
 

The blackboard is an excellent tool that we use to stay in touch with other mentors, 
and so that they may network with other fellow mentors here on campus. The different 
tools that we offer are: 

 Announcements: We update this frequently with information regarding changes 
in schedules, events, and new opportunities for the mentors and their mentees. 

 Course Documents: Detailed information referencing to disabilities, mentor 
references guides, and other forms that we may need you to fill out if we are not 
available in the office. 

 Assignments: Monthly assignments will be in this section for you to complete and 
turn in. This keeps the OCT informed and keeps you as a mentor steadily 
thinking! 

 Forum: The discussion board for mentors and staff. Talk to other fellow mentors 
about your experiences and give each other support and encouragement. 

 External Links: Websites about various disabilities, disability advocacy, and 
external research documents. 

 
Please stay up to date via blackboard on new trainings as well as ask any questions 

you may have via the online forum. You can use this tool to network with other 
mentors at the OCT. For additional assistance, please contact the OCT Volunteer 
Coordinators. 
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VIII. Mentor Codes of Conduct and Ethics 
_____________________________________________________________ 
  
 In the beginning stages of mentoring, your mentee may appear to be hesitant, 
unresponsive, and unappreciative of the mentor relationship. This is simply a defensive 
reaction towards meeting someone new. Remember to be patient, as trust is something 
earned and not gained. Communication is a MUST, so sharing phone numbers and e-
mails is an excellent way of keeping in contact with your mentee. Encouragement to 
use these tools in order to schedule/cancel appointments is key to breaking the 
communication barrier between you and your mentee.  
 

Discipline: 
 

There may be instances when your mentee’s behavior is unacceptable. Corrective 
action is necessary in this case, however must be dealt with very delicately.  Here are 
some guidelines to follow: 
 

 Never physically discipline. 
 

 Never use abusive language. 
 

 Don’t use ultimatums. 
 

 Most people will listen and respond to reason. Explain to your mentee why you find 
his/her behavior unacceptable.  

 
 Even though you are in a one-one-one role with the student you are mentoring, 

during your affiliation with the On Campus Transition as a Mentor Volunteer, you 
and the OCT student CANNOT be alone in a private setting, and must remain in 
public. For instance, it would be against policy to study in your dormitory with 
the student.  

 

 Don’t give your mentee the silent treatment to solve the problem. Discuss your 
concerns. 

 

 On very rare occasions, your mentee may need to be taken back to the office 
because of unacceptable behavior. Before taking this action, tell him/her what you 
are doing and why you made the decision. Taking your mentee back to the office 
because of his/her behavior doesn’t necessarily mean the match (relationship) has 
ended. Before you leave make sure the mentee understands he/she will see you 
again and that you are not using his/her behavior as a pretext to abandon the 
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relationship. Reassure your mentee that you are not angry with him/her. This is 
vitally important as your mentee may reflect your mood on his/her behavior. 

 
 
Health and Safety: 
 

Protecting the health and safety of your mentee is also vital to mentoring. Seek 
advice from program staff whenever in doubt about the appropriateness of an event or 
activity and inform program staff of any persons, situations or activities that could 
affect the health and safety of the mentee. 
 

 Do not use alcohol, tobacco or drugs when with your mentee. 
 

 Do not have firearms or weapons present while with your mentee. 
 

 Always wear seat belts while in the car. 
 
 Have adequate personal liability and automobile insurance coverage.  
 
 Ensure your mentee has all the necessary protective items and is well supervised on 

outings. 
 

  Do not leave your mentee alone or with strangers. 
 

 If you have become aware that your mentee’s safety or the safety of another is in 
jeopardy through disclosure (e.g., abuse, sexual abuse), report your concern to the 
Lead Volunteer Coordinator or OCT staff immediately. Let your mentee know that 
you are required to do so. This requirement should always be discussed at the 
beginning of the relationship to inform the mentee of your obligation to report 
safety concerns.  

 

Activities and Money: 
 

 Taking the first step in planning activities is primarily your responsibility; however, 
ask your mentee to help make decisions or have him/her plan an activity. 

 
 The mentor–mentee match is a one-on-one relationship that takes time to build. In 

the beginning, try to avoid bringing someone else when you are with your mentee. 
However, you may include others (e.g., spouse, friends, other mentees/mentors and 
relatives) after your relationship has been established.  

 
 While this program is mainly to assist your mentee with social interaction, tutoring, 

and self-esteem, there may be activities that you want to attend that cost money. 
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Consult with your mentee about cost and find out how he/she will pay. You 
absolutely CANNOT provide any sort of funding for your mentee’s activities. That is 
their responsibility. 

 

 Return your mentee to a designated location at the agreed-upon time. If you are 
unable to or there is a change in plans, always call OCT Staff or Volunteer 
Coordinators to let us know.  
 
Discussions between you and your mentee are considered confidential. Be careful 

about sensitive personal issues. The mentee’s personal or family life may be difficult to 
discuss, particularly early in the relationship. Your mentee may be ashamed of poor 
school performance, family culture and religion, financial problems and so on. It is 
important not to measure the success of the relationship by the extent of the mentee’s 
disclosure. If you have a concern you feel is beyond your ability to handle, contact the 
Lead Volunteer Coordinator, even if it seems trivial. There is no reason to feel helpless 
or hopeless.5 
 
 
OCT Student Code of Conduct: 
 
Students at the OCT have rules to follow as well. For your reference as a mentor, they 
are as follows: 

 OCT students must be respectful to others 
 OCT students must follow the Attendance Policy 
 OCT students must use their “inside voice” when in an office, library, classroom, 

gym, or campus building 
 OCT students must clean-up after themselves and keep the OCT Office clean 
 OCT students must have cell phones with them at all times on campus and must 

answer phone calls from OCT Staff 
 OCT students must keep a student planner and record all daily class schedules, 

assignments, and extracurricular campus activities 
 If an OCT student must cancel an appointment or meeting, they must let the 

person know before they meet 

 OCT students must check their UNF E-mail and Blackboard on a daily basis 
 OCT students must participate in required daily fitness 
 OCT students must turn in all assignments and requested documents to staff 

members 
 OCT students must check their Student Outbox before leaving campus each day 

and provide documents to their parent(s) 
 OCT students must comply with all forms signed within their enrollment and 

application packet (i.e., Publicity Waiver) 

                                                           
5
 Adapted from The California Governor’s Mentoring Partnership 
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 Verbal abuse, which includes swearing, name-calling, or any other offensive or 
demeaning language, is unacceptable. Language that threatens, intimidates, or 
injures another person for any reason, including gender, sexual orientation, 
disability, race, national origin, personal characterustucs or beliefs will not be 
tolerated 

 Dishonesty such as lying, cheating, and stealing is prohibited 
 Physical altercations (i.e., pushing, hitting, slapping, or any other unwelcome 

contact) and physical abuse is prohibited 

 Unauthorized use and/or misuse of OCT Property (i.e., telephones, computers, 
cameras, etc.) is prohibited 

 OCT student must adhere to behavioral treatment programs 
 OCT student must adhere to ALL UNF Student Codes of Conduct (please refer to 

the UNF Student/Parent Handbook provided at Orientation) 
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IX. Mentor Testimonials 

_____________________________________________________________ 
 

 

“The OCT program has been a great opportunity for me to grow as a student, 

employee, and person.  I am active in the UNF community, gained practical experience, 

and made new friends who will last a lifetime.” 

 

-Jason Garland   

 

“I have truly enjoyed mentoring and getting to know not only my OCT tutee, but also 

her friends … Before this experience, I didn’t know this type of program existed. I think 

it is wonderful and (I) enjoy being a 

small part of it … The best experience 

was simply getting to see the progress 

my mentee made over the course of the 

term. It is awesome watching someone 

“blossom” do to your (my) help. 

 

-Anonymous 

 

“. . . They are my colleagues, my class 

mates and my friends. They deserve to 

be viewed and treated the same as 

everyone else. If anything, I respect 

them more for the struggles they endure . . . I mentored in the fall and felt it was an 

extremely rewarding experience. I believe I benefitted more than my mentee did. I 

have grown from this experience and have taken the memories and the skills I learned 

as well with me as I interned this spring.” 

 

-Anonymous 

 

“I loved it! It was great (to) become friends with my mentee and getting to understand 

. . . students (with disabilities) a little more.” 

 

-Anonymous 
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“Mentoring at OCT has given me chance to genuinely connect with the students in the 
program.  The students and staff are always having fun and treat everyone with the 
utmost respect.  I believe everyone should volunteer and receive the endless rewards 
that come from helping others.  OCT has not only allowed me to help students, it has 
also brought great people and positivity into my life.” 
  
-Junior Badibanga 
 
“The OCT mentorship program has been more rewarding for me than I ever thought 
possible. I thought that I would be the one helping out, but in fact I have gained so 
much more from this program than I could ever give back. Whether its playing a game 
of basketball or just sitting around chatting, it's always difficult to leave your mentee 
because you're leaving your friend. I was hesitant at first but shortly after I realized this 
is something I am proud and happy to be a part of.” 
 
-Ryan Lowe 
 
“Volunteering at the OCT here at UNF has been one of the most worthwhile and 
rewarding experiences I’ve had in college. Not only have I had an amazing opportunity 
to give back to UNF, but I have gained a sense of appreciation for all students here on 
campus. “ 
 
-Tom Branning 
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X. Contacts 
_____________________________________________________________ 
OCT Office Location 

1 UNF Dr. 

Jacksonville, FL 32224 

 

UNF College of Education – Building57/Offices2800 

 

Keith Andes 

Volunteer Coordinator 

E-mail: ckandes1@gmail.com 

Office: (904) 620-4803 

Mobile: (904) 803-5456 

 

Brooke Butler 

Volunteer Coordinator, Department & Club Liaison 

E-mail: brooke.butler@unf.edu  

Office: (904) 620-4803 

Mobile: (904) 305-9877 

 

Cody Phillips 

Volunteer Coordinator, Greek Liaison 

E-mail: n00604997@unf.edu 

Office: (904) 620-4803 

Mobile: (904) 864-1331 

 

Lauren Bethune 

OCT Program Coordinator 

Office: (904) 620-4804 

E-mail: coeoct@unf.edu 

 

Crystal Makowski 

OCT Program Director 

Office: (904) 620-3892 

E-mail: crystal.makowski@unf.edu 

 

mailto:ckandes1@gmail.com
mailto:brooke.butler@unf.edu
mailto:n00604997@unf.edu
mailto:coeoct@unf.edu
mailto:crystal.makowski@unf.edu
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Contact Procedures Breakdown 

 

 

Non-Emergency: 

1. OCT Volunteer Services - Volunteer Coordinators (previously 

known as Mentor Recruiters) 

2. OCT Program Coordinator 

3. OCT Program Director 

 

 

 

Emergencies: 

1. 911 (Medical Emergencies Only) 

2. OCT Program Director– 904-620-3892 

3. OCT Coordinator – 904-620-4804 

4. OCT Volunteer Services – 904-620-4803 


