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THE DuvVAL COUNTY PROFESSIONAL DEVELOPMENT CONSORTIUM
2004-2005 REPORT

Improving the achievement of all children, particularly those considered at high
risk of academic failure, continues to be a local, state, and national priority. We know
when children come to school healthy, eager, and ready to learn, they are much more
likely to succeed in school and become responsible, productive citizens. Being ready for
school begins long before children enter kindergarten. Readiness includes the
development of skills and knowledge in many different areas, and the rate at which
development occurs is not controlled strictly by genetic and physiological mechanisms.
Young children are like sponges, receptive to acquiring new information from their

environments and from persons and settings in which they interact with others.

The developing skills needed for children to become proficient readers are
particularly critical for their long-term success in school. Any child who does not learn to
read early and read well will not easily master other important skills and knowledge. Yet,
as many as one third of children entering kindergarten are under-prepared for the
challenges they will face and are at risk of later school failure. In the face of this
dilemma, the Duval County Ready Child Coalition (renamed the Early Learning
Coalition of Duval) funded a three-year initiative proposed by the Duval County
Professional Development Consortium. The Consortium brought together key school
readiness partners actively pursuing a shared goal of improving school readiness services

in Duval County.

In 2004-2005, building on the work of the Early Learning Coalition of Duval
County, the Jacksonville Early Literacy Partnership Initiative was convened by Mayor
John Peyton with a vision that seeks to involve each and every citizen in an effort to
improve the status of early learning and literacy skills for Jacksonville’s young children.
The Mayor’s approach was to gather a broad-based community-wide partnership of
businesses, community organizations, and governmental agencies to address the issues in
a collaborative and jointly responsible endeavor that would have a long-term impact on

the well-being of all citizens.

Prepared by the Florida Institute of Education at the University of North Florida — September, 2005 1



The work of the Duval County Professional Development Consortium was
incorporated into one of eight work teams to emerge as part of Mayor John Peyton’s

Jacksonville Early Literacy Partnership. The work team was named Quality Literacy

Support Teams and was formed to enhance the quality of school readiness programs.

There were six community-based organizations collaborating to create a network of
support to sustain the work of quality support teams in childcare centers:

B Child Development Education Alliance (CDEA)

B Duval County Public Schools’ (DCPS) Office of Early Education and
Intervention

B Episcopal Children’s Services (ECS)
B Florida Institute of Education at the University of North Florida (FIE)
B Jacksonville Children’s Commission (JCC), and

B Jacksonville Urban League Head Start Program (JULHS)

Jacksonville Early Literacy Partnership (JELP)
Participating Children and Sites

During the 2004/2005 school year, 376 teachers and approximately 5100 children
participated in the resources and services made available through the JELP and the
Early Learning Coalition. Four sources of funding were used for this purpose:
Jacksonville Early Literacy Partnership (City), Early Learning Coalition of Duval
County, Jacksonville Children’s Commission, and the Florida Institute of Education,
in collaboration with the College of Education and Human Services, at the University
of North Florida. This collaborative effort among member organizations to leverage
resources resulted in the numbers of participating teachers and their partner

affiliations reported in Table 1 on the next page.
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Table 1

The Number of Preschool Sites, Teachers, and Children Served by Partner Affiliation

Consortium Partner Number of Sites, Participating

Teachers, and Children

Child Development Education Alliance (CDEA) 7 Sites/14 Classrooms (ELLM)
12 Sites/17 Classrooms (LTL)
Approximately 300 Children

Duval County Public Schools’ Office of Early Education and 49 Sites/78 Classrooms (ELLM)
Intervention (DCPS coaches working in collaboration with JCC)  Approximately 900 Children

Episcopal Children’s Services (ECS) 75 Sites/101 Classrooms (LTL)
Approximately 1500 Children

Florida Institute of Education (FIE) at the University of North 5 Sites/13 Classrooms (ELLM)
Florida (FIE/CORE) Approximately 200 Children

Jacksonville Children’s Commission Jacksonville (JCC) 33 Sites/64 Classrooms (ELLM)
Approximately 700 Children

Jacksonville Urban League Head Start Program (JULHS) 24 Sites/89 Classrooms (ELLM)
Approximately 1500 Children

Note. ELLM is the Early Literacy and Learning Model and LTL is the Links to Literacy curriculum.

Among all teachers and classrooms served:

# 376 classes serving approximately 5100 children were funded by the JELP and its
partner organizations.

The classes funded by FIE/COEHS also included five kindergarten classes in two
high-needs elementary schools in addition to thirteen preschool classes. The remainder of
this report shares the findings from the evaluation study of the preschool classes served in
2004-2005.
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Table 4
Summary Statistics and ANOVA Results: Ready Child Coalition TERA-3 Reading
Quotient and TERA-3 Subtest Pre-test Scores by Attrition Category

Pre-test Only Scores Pre- and Post-test Scores
(n=409) (n=1588)
TERA-3 Test Pre-test Mean Pre-test Mean Probability
Reading Quotient 88.2 92.7 <.001
Alphabet Subtest 8.7 9.9 <.001
Conventions Subtest 7.6 8.0 <.001
Meaning Subtest 8.2 8.6 <.01

There were statistically significant differences between the pre-test scores of the
group of children having pre-test only scores and those having pre-test and post-test
scores. This is a finding which is interesting to note, but has no real impact on the way in
which the evaluation could be addressed. The attrition of children from sites which were
eliminated from the program, and those eliminated due to the withdrawal of students, was
not a condition under the control of program decision-makers. It is reported here,
nevertheless, for complete documentation of all subjects identified for record-keeping
within the framework of the study. While there is no evidence to indicate that attrition
from the program occurred in a systematic or pre-determined way, it is apparent that
those who “dropped out” for whatever reason did have lower scores on these indicators at

the pre-test point than their peers who remained in the program.

Evaluation Questions

The evaluation of child outcomes for the Jacksonville Early Literacy Partnership

involved answering three questions:

B Question 1: Who were the 2004/2005 Jacksonville Early Literacy Partnership
(JELP) children?

B Question 2: Were the services provided under the auspices of the JELP
effective in improving the reading readiness of children based on observed
performance on the TERA-3 Reading Quotient and TERA-3 subtest scores?

B Question 3: How did JELP children compare to existing national

benchmarks in the recognition of upper- and lowercase letters of the alphabet at
the end of the school year as measured by the ALRI?
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The answer to the first question “Who were the 2004/2005 JELP children?” is
provided in the following data which describe the groups of children served in JELP
under two primary delivery systems: Comprehensive Support Teams and Targeted
Assistance classrooms. Questions #2 and #3 are answered from data generated on
students for whom Student Information Summary Sheets were collected, and for whom
parents provided permission to assess using the TERA-3. Although JELP services were
provided to children who ranged in age from birth to five years, depending on the service
model (Comprehensive or Targeted), assessment results were only reported for children
age-eligible for testing using early reading and literacy measures. Therefore the answers
to questions #2 and #3 will be based on data provided for children in ages three and
above. Both descriptive summary statistics and statistical testing of pre-test and post-test
means provide the answers. To determine the importance of all statistically significant
differences, effect sizes are reported. Effect sizes in research findings are a way of
describing the differences observed on measures of interest, as compared to what normal
variation is thought to be present in the group of interest. (If groups of children who
receive a certain type of service (treatment) have test scores that are systematically
different (greater or less) than the group on which a test was normed, then we can use the
amount of that difference compared to normal variation of scores for that test as a way to
describe the effect of that treatment.) Cohen classified effect sizes of 20 to 49 percent of a
standard deviation as small, between 50 and 79 percent of a standard deviation as
medium, and 80 percent or more of a standard deviation as large.* Small, medium, and

large effect sizes are generally considered as meaningful differences.

Question 1: Who were the 2004/2005 JELP children?

Jacksonville Early Literacy Partnership (JELP) children were defined for the year
2004-2005 as all those children receiving coaching, technical assistance, and mentoring
support by trained professionals deployed through a variety of community-based and
family-friendly programs. Direct coaching and mentoring support to childcare centers
was the primary vehicle by which the JELP disseminated information, materials, and

personnel support to participating childcare sites in Jacksonville. The mechanism for

% Cohen, J. (1988). Statistical power analysis for behavioral sciences (2" ed.). Hillside, NJ: Lawrence
Erlbaum Associates.
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deploying this support to childcare centers took the form of Quality Support Teams.
These teams were designed to provide frontline support for preschool practitioners in
centers to achieve the long-term goal of creating high quality learning environments and
enhanced child outcomes for children receiving early childhood care in Jacksonville.
Over the course of the implementation year (2004-2005) two delivery systems for

providing this support emerged: comprehensive teams and targeted classrooms.

o Comprehensive Teams — during Year One Implementation, comprehensive teams
worked with whole centers to enhance the quality of programs and the learning
environment. These comprehensive teams were established to provide support to
centers interested in participating in the Early Learning Coalition’s Quality Rating
System process. These teams of seven individuals with expertise in different areas
worked in 89 centers to improve quality in the 8 program areas evaluated by the
Quality Rating System: ratio& group size, environmental structure, staff
qualifications, staff benefits & compensation, professional development,
screening & assessment, curriculum, and parent/family involvement. The
Jacksonville Children’s Commission (JCC) and Episcopal Children’s Services
(ECS) took the lead in implementing these comprehensive teams.

# Targeted Classrooms — targeted specific classrooms in which literacy coaches
worked with the teachers of three- and four-year-old children in 113 additional
centers. Jacksonville Urban League Head Start (JULHS) took the lead in
implementing targeted classrooms. This model served 3 & 4 year-old children
specifically because our own research showed that two years of high quality
literacy activities would result in observably better literacy outcomes in young
children, and Head Start already provided a structure for comprehensive support
similar to the other model.

Who Did We Serve? Under both delivery systems, a grand total of 8329 children were

served:

Grand Totals: Children Served In All Early Learning and Literacy Teams

(0-2) Yr. Olds: 2072 3 Yr. Olds: 2578 4 Yr. Olds: 3628 5 Yr. Olds: 101

JAX Children Served All Ages: 8329
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Comprehensive Teams Model - deployment of this approach to service during the

implementation year resulted in the following:
Establishment of 6 PEER Comprehensive Support Teams to work in 89

childcare centers
Provision for technical assistance and support to practitioners in 7 service areas

Deployment of PEER Teams serving approximately 4472 children ages birth to 5
years

Number of Children Served by Comprehensive Team Model

46%

00-2 Year Olds
W3 Year Olds
B4 Year Olds

Almost half of the children served in centers by comprehensive support teams

(46%0) were children between birth and two years of age; another quarter (24%) were 3-

year-olds, and 30% were 4-year-olds.
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JCC Comprehensive Teams:

Coaching Component

ECS Comprehensive Teams:

Coaching Component

AGE Group Team 1 (N) Team 2 (W) Team 3 (S)
(0-2 Yrs.) 311 364 295
(3 Yrs.) 190 202 183
(4 Yrs.) 178 279 228

FUNDING: JCC Comprehensive Team Coaches
* 6 Consortium Funded
() City Funded

AGE Group leam 1 (Red) Team 2 (Blue) Team 3 (Green)
(0-2 Yrs.) 350 350 402
(3 Yrs.) 152 175 175
(4 Yrs.) 208 215 215

FUNDING: ECS Comprehensive Team Coaches
e 2 Consortium Funded
« 4 City Funded

Children Served Across All Comprehensive Teams

(0-2) Yr. Olds: 2072 3 Yr. Olds: 1077

4 Yr, Olds: 1323 Comprehensive All Ages: 4472

Preparing children for learning by providing them with skills in all readiness

domains was the specific focus of the Jacksonville Early Literacy Partnership. Because

the development of these skills is so necessary for children as they enter formal schooling

at the kindergarten level services to three and four-year-olds were of particular

importance and urgency for this purpose. Three and four-year-olds made up just over half

(54%0) of all children served by comprehensive support team services. Literacy coaches

in both delivery models (comprehensive teams as well as in targeted classrooms) focused

their literacy development efforts in classrooms serving these three- and four-year-old

children.

Targeted Classrooms Model - deployment of this second delivery model resulted in the

following

# Provision for 15 targeted literacy coaches (JULHS, JCC, ECS) who worked

with 225 teachers and 3756 three and four-year-old children.

# Provisions for Targeted Literacy Coaches in 70 sites who worked with

approximately 15 teachers each.

» Coaches made weekly visits (Aug.-May) to classrooms helping teachers improve

their skills in quality areas and focused on early literacy skills and concepts.
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Number of Children Served in Targeted Team Model

3%

38%

O3 Year Olds
W4 Year Olds
W5 Year Olds

More than half (59%o) of the children served in targeted classrooms were four-
year-olds, and another (38%) were three-year-olds. A very small number of five-year-
olds were also served. In this model, the majority of children served directly were three-
and four-year-old children.

Additional descriptive information on children served by the Jacksonville Early
Literacy Partnership will concentrate on those children for whom test results are
provided, since the data used to answer questions #2 and #3 about program effectiveness

would have been based on this group of children.

Age

The categorization of the children as four years old does not indicate the age of the
children. Because of the September 1 birthday cut-off for children attending public
kindergarten in Florida, the typical 4-year-old child is between 48 and 60 months old on
September 1 of the school year. Figure 1 displays the age (in months) as of September 1,
2004, for Jacksonville Early Literacy Partnership children who have both TERA-3 pre-
tests and post-tests scores.
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10 A 9.7% 9.5% 9.6%
9.1%

8.5%
8.1% 8.2% 8.1%
8 7.7% 7.8%

7.0%
6.4%

Percent of Children
(2]

0.1% 0.1% 0.2% 0.1% 0.1% 0.1%

48 49 50 51 52 53 54 55 56 57 58 59 60 61 62 63 64 65 66 67

Ages of the Children in Months on September 1, 2004
Figure 1.
Ages of Jacksonville Early Literacy Partnership Children on September 1, 2004 (n=1997).

The ages of the Jacksonville Early Literacy Partnership children with both TERA-
3 pre-test and post-test scores were evenly distributed across the expected span of

months, with 53% of the children being 54 or fewer months old on September 1, 2004.

Gender

Boys made up 49% and girls made up 51% of the JELP children with both TERA-

3 pre-test and post-test scores.

Ethnicity
Ethnicity of the children was reported in six categories: Black, White, Hispanic,
Asian, Native American, and Other. Figure 2 on the next page displays the ethnic

backgrounds of the Ready Child Coalition children.
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Figure 2.
Ethnic backgrounds of the Ready Child Coalition children (n=1997).

The majority of the JELP children were Black (62%); about one-third more were
White (33%); the remaining children were from Asian, American Indian, and Other racial

groups.

Question 2: Were the services provided under the auspices of the JELP effective in
improving the reading readiness of children based on improved TERA-3 Reading
Quotient and TERA-3 subtest scores?

The primary goal of providing quality improvement services to early learning and
childcare centers under the Jacksonville Early Learning Partnership is to increase the
readiness levels of children as they enter kindergarten. Emerging literacy skills, as
measured by the Test of Early Reading Ability (TERA-3), are reliable indicators of later
success at learning to read. The TERA-3 is a nationally published, norm-referenced
achievement test. Norm-referenced means that results are reported in a variety of score
types, several of which can be used to compare the results of individual or groups of
children to other similar age or grade level children taking the same test. The results for

the TERA-3 are reported commonly in standard scores (useful mainly for calculations),
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percentile rank scores, and ability range category designations. Percentile (rank) scores
give an indication of how well an individual child or group of children did on a test, as
compared to similar age children taking the same test. (The national comparison group
used is called the norming sample.) For example, if a child scores at the 40" national
percentile, this would be interpreted by saying that “this child scored as well or better
than 40 percent of similar age (or grade) children in the nation taking the same test”.
Similarly, we can report average standard scores for a group of our children taking the
test, and if we see that this score equated to the 57" national percentile, we could make
the interpretation that “the average performance of this group of children was equivalent
to or exceeded the performance of fifty-seven percent of similar age children in the nation
taking the same test”. We also use ability range categories (i.e., poor, average, superior)
to give a more general sense of how the performance of groups of students compares to

the national group on which this test was normed.

Because this test was nationally normed, the scores of many similar age children
have been compared and used to determine patterns of performance which have been
documented and now are the basis for the characterizations of performance we use to
present and evaluate our results. We can, therefore, report the results of JELP children
against these known standards to see how our children are performing now and over time.
We this in two ways: we compare current performance to standards or levels of
performance on the test, and we compare the performance gains of our students over
time. Table 2 earlier in this document reported various score types published in the
TERA-3. An important point to remember is that percentile rank scores, which range
from the 1% (lowest) to 99™ (highest) can also be grouped into more general categories of
performance for children described as ability categories. Table 5 below describes the
relationship of each ability category to the percentile rank scores that are grouped in that
category, along with the approximate percentage of scores that falls in that grouping.
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Table 5

Relationship of Percentile Rank Scores to Group Categories of Performance

Percentile Rank Scores Ability Group Categories of Performance

98" — 99" percentile “very superior performance” (about 2% of scores)
91 — 98™ percentile “superior performance” (about 7% of scores)

76™ — 90" percentile “above average performance” (about 16% of scores)
25" — 75" percentile “average performance” (50% of all scores)*

9™ — 24™ percentile “below average performance” (about 16% of scores)
1% — 2" percentile “very poor performance” (about 2% of scores)

*note: “most scores” — the middle 50% of all scores are grouped in a category of performance labeled as
“average”.

As we work with at-risk populations of young children, our major goal is to
accelerate the development of skills in all readiness domains, and especially in those
areas considered critical to beginning reading. Are we making progress toward the goal
of improving the emerging skills of young children as measured by the TERA-3? Table 6
reports the mean (average) standard scores of children on the TERA-3 Reading Quotient
(composite score) and subtest scores of Alphabet, Conventions (of Print), and Meaning.
The summary statistics reported in this table include the pre-test (fall) and post-test
(spring) scores, the probability level (p-level), and effect size. Because we are expecting
to see growth, over and above what would be expected to normally occur due to age
maturation, a statistical test is performed to check for the presence of a “statistically
significant” difference in the means reported from pre-test to post-test assessment
periods. If the difference reported is determined to be a “statistically significant”
difference based on technical information provided by the test publisher, the probability
level (p-value) will fall below a level at which this difference might have occurred merely
by chance. This level is called “alpha” and is usually set at .05. Therefore, if the
difference between the means from pre-test to post-test are found to be “statistically
significant” the p-level will be reported as something below .05. If this is true, then an
effect size will also be reported, which gives some indication of how “meaningful” that
difference might be.
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Table 6 presents summary results on the TERA-3 pre-test and post-test scores of
Jacksonville Early Literacy Partnership children on the Reading Quotient (composite

score and each subtest score.

Table 6
Summary Statistics and ANOVA Results: Jacksonville Early Literacy Partnership (JELP)
Children’s TERA-3 Reading Quotient and Subtests Scores

TERA-3 Test Pre-test Post-test Probability  Effect

(n=1588) Mean Mean Means Differ  Size
Reading Quotient 92.7 95.3 <.0001" 0.17
Alphabet Subtest 10.0 11.28 <.001" 0.43
Conventions Subtest 8.0 8.0 45 n/a
Meaning Subtest 8.6 8.5 42 n/a

Note. * Denotes there was a difference in the pre-test and post-test means, o. = .05.
] Denotes both significant and meaningful differences between the pre-test and post-test

means.

In general, the performance of children at the pre-test level fell in the “average”
category of performance with national percentile ranks of the 34™ (Reading Quotient),
50™ (Alphabet), 25" (Conventions), and 32" (Meaning. At the end of the year, mean
post-test scores ranked at the 39™, 63", 25™ and 32" percentiles, respectively. Two
things are obvious from the outset: overall performance, as measured by the composite
score of Reading Quotient, places our children comfortably in average category, and by
the post-test point, our children performed at the national average (50™ national
percentile) on the Alphabet subtest. We are therefore, certainly succeeding at moving the
entire group of JELP children toward the goal of higher levels of early literacy skills as
measured by the TERA-3. Another way to visually discern this result and to see that
children are moving into higher levels of performance as defined by the TERA-3, we can
examine the results of children illustrated in ability categories for the Reading Quotient,
and for individual subtests. Our goal, again, would be to move children out of the bottom
levels of performance on the test (i.e., very poor, poor, and below average categories) on
the test, and into the higher performing categories (i.e., average, above average, superior,

and very superior).
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TERA-3 Reading Quotient Scores: Decreasing the Bottom Quartile

Figure 3 shows the percentage of pre-test, post-test, and national norming sample
TERA-3 Reading Quotient scores in the three categories of the bottom quartile, along
with the percentage in the category designated as Average. Since our goal is to reduce
the percentages of children performing at the lowest level, we show the increase in the
average performance to be the relevant end result. While the percentage of post-test
scores in these categories (dark blue bars) remains higher than in the national norming
sample (light blue bars), there are almost 10% fewer JELP children’s scores in these
categories at post-testing time, and the percentage of scores in the bottom two categories
(Very Poor and Poor categories) representing scores at or below the 9" percentile is only

about 5% more than the national norm would indicate.
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Figure 3.

The percentage of TERA-3 Reading Quotient pre-test, post-test, and national norming population
scores in the three categories of the bottom quartile.

TERA-3 Reading Quotient Scores: Top Quartile
Figure 4 shows the percentage of pre-test, post-test, and national norming

population Reading Quotient scores in the three categories of the top quartile. The
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percentage of scores in these categories (dark blue bars) remains lower than in the
national sample (light blue bars); however, there was a small increase in the percent of
scores in these categories from fall to spring. There is, however, still an obvious
discrepancy in performance noted between that of our JELP children and the typical

performance of a national sample of children of similar age. Continued growth is

imperative.
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Figure 4.

The percentage of TERA-3 Reading Quotient pre-test, post-test, and national norming population
scores in the three categories of the top quartile.
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The Distribution of All TERA-3 Reading Quotient Scores

Figure 5 shows all seven ability categories of the Reading Quotient scores at once
for a fully view of the span of performance. While the distribution of post-test scores
(dark blue bars) remains tilted toward the lower end of the scale, visually the movement
toward the right (higher end of achievement categories) is obvious when compared to the
pre-test distribution (striped bars), and moving closer toward the distribution of
performance seen in the national sample (light blue). This indicates that the Jacksonville
Early Literacy Partnership children are closing the gap in achievement as measured by
the TERA-3 Reading Quotient.

60

51.0%
49.5%

50 A

40 A

30 A1

Percent of Scores

20 A+

16.1%

10~

Very Poor Poor Below Average Average Above Average Superior Very Superior

Categories of TERA-3 Reading Quotient Scores

@ Pretest B Posttest O National

Figure 5.

The percentage of TERA-3 Reading Quotient pre-test, post-test, and national norming population scores in
the seven categories of the ability scale.
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Question 3: How did Jacksonville Early Literacy Partnership children compare to
existing national benchmarks in the recognition of upper- and lowercase letters of
the alphabet at the end of the school year?

In 2004/2005, 2055 preschool children from Jacksonville Early Literacy
Partnership classes had Alphabet Letter Recognition Inventory (ALRI) pre-test and post-
test scores. This was more than double the number of children included in the past,
underscoring the fact that the JELP, by leveraging resources and collaborating with other
community agencies and institutions, was able to intervene with services to a greatly
increased degree than ever before in Jacksonville. The ALRI pre-test mean indicates that
the typical Jacksonville Early Learning Partnership child recognized about 50% of the
letters presented. The ALRI post-test mean score indicates the typical JELP child
recognized 90% of alphabet letters. The Early Childhood Longitudinal Study-
Kindergarten (ECLS-K) described recognizing 75% of the sampled letters as proficient;
therefore, the typical Jacksonville Early Literacy Partnership child was proficient in letter

recognition at the end of the school year.

To determine the range of alphabet letter recognition ability of Jacksonville Early
Literacy Partnership children, ALRI scores are displayed using four recognition
categories: 0-13 letters, 14-26 letters, 27-39 letters, and 40-52 letters. A review of
Figure 9 indicates that 75.6% of Jacksonville Early Literacy Partnership children
received alphabet letter recognition scores in the range considered proficient (40-to-
52 of letters recognized). The end of the 4-year-old preschool year is viewed as
somewhat similar to entering kindergarten for the first time. In the earlier study cited,
ECLS-K researchers reported that 66% of all children entering kindergarten for the
first time were proficient. In comparison to that benchmark, therefore, Jacksonville
Early Literacy Partnership children can be seen as making great strides toward
acquiring a critical key to unlocking the code necessary to be successful readers in
elementary school. We must continue to demand this level of proficiency for all
children in early learning and literacy environments in Jacksonville, and turn our
attention to other emerging literacy skills that need similar improvements to bring

children to a full state of readiness for reading success.
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Figure 9.

The Alphabet Letter Recognition Inventory scores for Jacksonville Early Literacy Partnership Children
(n = 2055).

Findings from 2004-2005

e Jacksonville Early Literacy Partnership (JELP) data indicated 20% attrition
resulting from attrition of both children and sites, but there was no evidence
suggesting the attrition had occurred in a systematic or pre-determined way that
would have affected the impact of program services on participants.

e Slightly more than 60% of the JEPL children were Black and about one third
(32%) were White. Additionally, 49% were boys. Their ages were evenly
distributed across the expected span for 4-year-old preschool children in Florida,
with largest percentages ranging in age from 55 to 58 months in age.

e TERA-3 Reading Quotient scores for JELP children fell in the broad Average
category of performance with a pre-test average of 34™ and a post-test average of
39™ national percentile rank.

e TERA-3 Alphabet subtest scores for JELP children have been increasing steadily

over time, and now reflect a pre-test mean at the national average (50" national
percentile) and a spring post-test score above the national average at the 63'.
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e The mean TERA-3 Reading Quotient and Alphabet subtest post-test scores of the
Jacksonville Early Literacy Partnership children were significantly and
meaningfully higher than their respective pre-test scores. This achievement can be
attributed to children’s participation in literacy intensive classes and the
implementation of quality improvement support services.

e The average TERA-3 Meaning pre-test and post-test subtest scores of the
Jacksonville Early Literacy partnership children were the same (32" national
percentile). Although this performance level would be described in the broad
category of Average, it has not shown comparable growth to the Alphabet subtest
and is a critical pre-literacy measure of comprehension in young children.

e The average TERA-3 Conventions (of Print) pre-test (25" national percentile) and
post-test (25" national percentile) subtest scores have remained unchanged over
time, and reflect the lowest levels of actual performance by children in the JELP.

e By the end of the school year, more than three-quarters of children in the JELP
(76%) recognized at least 75% of upper- and lowercase letters (categorized as
proficient by ECLS-K). This exceeds the 66% all children in the ECLS-K national
sample of children entering kindergarten for the first time.
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Conclusions: Improvement Over Time

The Jacksonville Early Literacy Partnership benefited from an established history
of research and evaluation on the characteristics and impact on achievement of high
quality early learning and literacy environments. One of the key successes of the current,
and concluding year, for the Duval County Professional Development Consortium is the
foresight shown by this group of educators and community members to join forces and
continue the promising beginnings seen in the progress of children over the past several
years to benefit from literacy-rich environments and literacy-intensive instruction.
Although the reported findings here mark the first year of implementation for the
Jacksonville Early Literacy Partnership, it should also be seen as the culminating year for

this multi-year effort begun in 2002. What improvement has been made over time?

Efforts begun under the leadership of the Duval County Professional
Development Consortium have been successful at significantly increasing the level of
children’s mastery of emergent literacy skills in the area of alphabet letter knowledge,
and simultaneously successful at increasing the level of overall reading achievement as
measured by the composite reading score of Reading Quotient on the TERA-3
achievement measure. Table 7 below reports the Reading Quotient and subtest scores of
Alphabet, Conventions, and Meaning on the Test of Early Reading Ability given to
children participating first under the partnership created by the Consortium, and this year

under the auspices of the Jacksonville Early Literacy Partnership.
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Table 7

TERA-3 Reading Quotient and Subtest Scores Over Time

TERA-3

Test 2003 (n=394) 2004 (n=363) 2005 (n=1588)
Subtest Pre-test Post-test P~ Effect Pre-test Post-test P- SUb Pre-test Post-test  P. Effect

value Size value Size value Size

Reading Quotient 90.0 92.8 <.01 .19 89.4 94.2 <01 .32 92.7 95.3 <.001 17

Alphabet Subtest 8.7 10.2 <01 .50 9.0 10.8 <.01 .60 9.99 11.28 <.001 43

Conventions of 8.1 80 .82 nla 77 7.9 13 na 8.03 8.0 45  nla

Print Subtest

Meaning Subtest 8.5 8.4 A7 n/a 8.4 8.6 .06 .07 8.55 8.51 42 n/a

First, a review of the number of children included in results each year in Table 7
will illustrate the scale-up experienced this year over past years, from approximately 400
children in 2003 to over 1500 children this year. More importantly, however, a review of
pre- to post-test gains will highlight the fact that progress has been made each year for
groups of children participating in the Consortium (now JELP) on the Reading Quotient
(composite score) and the Alphabet Subtest. These gains were found to be statistically
significant at probability levels determined to be appropriate for these analyses (see Table
5 for current year’s results). Effect sizes are also reported for results on the Reading
Quotient and the Alphabet Subtest, as those areas were found to show statistically
significant differences. (Effect sizes greater than .25 are considered to be meaningful for

the interpretation of program impact.)

A further review of the achievement by Jacksonville children in the Consortium
(and now JELP) also indicates a lag in performance on the Conventions (of Print) and
Meaning subtests on the TERA-3. It is apparent that although we have seen progress
overall from year to year on the Reading Quotient (composite score) for this test, a
review of gains made in each subtest quickly reveals that this summative gain is the result

of marked improvement seen consistently on the Alphabet subtest each year for the past
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three years. Figure 10 below illustrates in graphic form the pattern of achievement seen
on the subtest scores for the TERA-3 — Alphabet, Conventions (of Print), and Meaning.

Comparison of TERA-3 Subtest Results Over Time
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Figure 10.

Comparison of TERA-3 Subtest Results Over Time

Each year for the past three years, the Alphabet subtest scores have increased (red
line), and have exceeded the national average (illustrated in the graph above as the blue
line). In contrast, the subtest scores in both Conventions and Meaning have remained
relatively unchanged. These are both critical areas of need as we move forward with our
work in the Jacksonville Early Literacy Partnership and toward our goal of improving the

readiness skills of Jacksonville’s young children.
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